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Abstract

Objectives. To synthesize contemporary scientific approaches to interpreting physical education of schoolchildren
within the logic of a managed learning process and to clarify the role of pedagogical control, modelling, and age-
related developmental regularities in shaping learning outcomes.

Materials and Methods. The study was conducted as a narrative review of publications addressing physical education
theory, pedagogical control, modelling of the learning process, age-related developmental regularities, and the
teaching of physical exercises in general secondary education. The analysis was carried out from systems-based and
learning-oriented perspectives on the organisation of physical education.

Results. The review supports interpreting physical education of schoolchildren as a managed learning process in
which learning outcomes emerge through the interaction of pedagogical control, modelling, and learners” age-related
developmental characteristics. Age-related regularities are best treated as parameters of learning models that define
the boundaries for valid interpretation of pedagogical-control results. Pedagogical control acquires a regulatory
function only when embedded within a model of the learning process. The synthesis also allows the learning of
physical exercises to be interpreted as the formation and dynamics of learning states that can serve as objects of

pedagogical control and regulation.

Conclusions. The proposed synthesis enables interpreting outcomes of physical education as consequences of the
organisation of the learning process rather than as autonomous normative indicators. This narrative review delineates
theoretical and methodological frames for further research aimed at empirically testing models of managed physical
education and refining tools of pedagogical control in general secondary education practice.

Keywords: physical education of schoolchildren, managed learning process, pedagogical control, modelling, age-related

developmental regularities, learning states.

Introduction

In contemporary educational and public health
policy documents, physical education of schoolchildren is
positioned as an integral component of general education,
aimed at developing motor competence, supporting health,
and creating prerequisites for lifelong engagement in
physical activity (UNESCO, 2015a; UNESCO, 2015b). At
the same time, global epidemiological evidence indicates
persistently high levels of insufficient physical activity
among children and adolescents, which reinforces concerns
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about the effectiveness of school-based physical education
programmes and increases demands on the quality of their
organisation (Guthold et al., 2020). In this context, World
Health Organization guidelines define regular physical
activity as a minimum standard for health preservation in
young people, thereby establishing an external reference
framework for evaluating the aims and expected outcomes
of physical education in schools (Bull et al., 2020).

Despite the normative clarity of physical education
goals, the practical effectiveness of school-based approaches
remains heterogeneous. Findings from recent systematic
reviews and meta-analyses indicate that school-oriented
physical activity may be positively associated with cognitive
andacademicoutcomes; however, the magnitude and stability
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of these effects depend substantially on the type of activity,
modes of organisation, and contextual characteristics of
programme implementation (Mello et al., 2024). Similarly,
evidence from long-term school-based interventions
suggests that the influence of physical education on mental
well-being and behavioural outcomes is more convincing
when programmes are characterised by sufficient duration,
structural coherence, and methodologically grounded
organisation of the learning process (Viskari et al., 2025).
These findings highlight the limitations of approaches
focused primarily on formal compliance with curricular
requirements and underscore the need for a deeper
interpretation of the mechanisms through which learning
outcomes are achieved.

For a prolonged period, normative-oriented approaches
dominated school physical education practice, with
learning outcomes defined mainly through the attainment
of prescribed standards and performance norms. However,
pedagogical theory and research on educational assessment
have demonstrated that such logic inadequately accounts
for individual differences among learners and substantially
restricts the interpretation of outcomes as consequences of the
learning process itself (Black & Wiliam, 2009; Hay & Penney;,
2012). When assessment is not integrated into learning,
pedagogical control loses its formative potential and is reduced
to the recording of final indicators, thereby failing to support
regulation of learning activities. Critiques of normativity
in physical education align with broader developments in
educational sciences that emphasise a shift from controlling
outcomes to controlling learning processes through feedback
and regulation of learners’ activity (Hattie & Timperley, 2007).

An important, yet insufficiently integrated, factor in the
organisation of physical education is the role of age-related
developmental regularities in children and adolescents.
Research on biological maturation and motor development has
convincingly demonstrated substantial age-related and inter-
individual differences in the development of motor abilities
and learning rates (Malina et al., 2004; Lloyd & Oliver, 2012).
Nevertheless, within school physical education these regularities
are often applied only at the level of general recommendations
and are rarely embedded directly into the logic of managing the
learning process. Contemporary theories of learning and motor
development emphasise that learning effects emerge from the
interaction between learners’ developmental capacities, learning
tasks, and organisational conditions, and therefore cannot be
adequately interpreted outside these interrelationships (Newell,
1986; Schmidt & Lee, 2019).

Within modern pedagogical frameworks, pedagogical
control is increasingly conceptualised not merely as a means
of measuring learning achievements, but as a key mechanism
for regulating the learning process by providing feedback
and supporting pedagogical decision-making. Research on
formative assessment and self-regulated learning consistently
shows that learning effectiveness increases when control
procedures are integrated into ongoing learning activities
rather than isolated at the stage of summative evaluation
(Black & Wiliam, 2009; Zimmerman, 2002). In physical
education, however, pedagogical control often retains a
predominantly measurement-oriented character and is
rarely employed as a tool for managing learning processes,
which constrains interpretative possibilities and reduces the
manageability of learning.

The convergence of normative-oriented practices,
fragmented use of age-related developmental regularities,
and the reduction of pedagogical control to measurement
functions necessitates a rethinking of physical education
of schoolchildren as a managed learning process. Learning
theories emphasise that manageability is achieved through
clearly articulated models that specify interactions among
learning goals, tasks, organisational conditions, and control
mechanisms, enabling learning outcomes to be interpreted
as consequences of specific pedagogical influences (Hattie
& Timperley, 2007; Metzler & Colquitt, 2021). It is precisely
this logic of integrating modelling, pedagogical control, and
age-related developmental regularities that defines the focus
of the present narrative review.

Materials and Methods

Study Design

Thestudywasconductedasatheoreticalandmethodological
narrative review aimed at synthesising and conceptually
analysing scholarly sources addressing pedagogical control,
modelling of the learning process, age-related regularities of
motor development, and the teaching of physical exercises in
school physical education. The methodological foundations for
interpreting physical education as a managed learning process
and for using modelling as an analytical tool are grounded in
approaches to learning systems developed in previous research
(Ivashchenko et al., 2026).

The choice of a narrative review format was determined
by the purpose of the study, which was not to quantify
the effects of specific pedagogical interventions, but to
analyse causal-conceptual relationships and methodological
approaches to interpreting physical education as a managed
learning process. This format allows for the integration of
findings from studies conducted within different theoretical
paradigms and employing diverse research methods within
a unified framework of systems-based analysis.

Source Base

The analysis encompassed the following groups of

sources:

o classical works in the theory of physical culture and
sport that substantiate regularities of age-related
development of motor abilities, adaptation to physical
loads, and principles of pedagogical management;

o scientific publications focusing on pedagogical
control and the teaching of motor actions in school
physical education;

« studies on modelling of pedagogical and learning
processes that examine mechanisms for establishing
causal relationships between pedagogical influences
and learning outcomes;

o contemporary research in learning theory and
educational assessment that conceptualises learning
processes as managed systems with feedback;

o analytical reviews and policy documents reflecting
the current context of development of school physical
education.

These groups of sources include both foundational

works that shaped the theoretical and methodological

224



Ivashchenko, O., Khudolii, O., & Khudolii, M. (2026). Physical Education of Schoolchildren as a Managed Learning Process: Theoretical
and Methodological Foundations, a Systems Perspective, and Modelling

bases of the problem and contemporary studies addressing
pedagogical control, modelling, and interpretation
of learning outcomes in physical education. Specific
approaches, concepts, and scholarly positions represented
within these groups are examined and substantiated in detail
in the Results and Discussion sections.

The chronological scope of the analysis covered both
seminal publications that established core theoretical
propositions and recent studies published between 2018 and
2025, which were necessary to account for current scientific
and educational trends.

Analysis Procedure

The analysis of sources was conducted in several
consecutive stages.

At the first stage, a preliminary selection of sources was
performed based on their thematic relevance to issues of
pedagogical control, modelling, and manageability of school
physical education.

At the second stage, a theoretical and methodological
analysis of the selected publications was carried out in
order to identify key concepts, approaches, and regularities
describing mechanisms of formation and regulation of
learning outcomes in physical education.

At the third stage, the identified propositions
were systematised within a systems-based framework, with
explicit delineation of interrelationships among pedagogical
control, modelling of the learning process, age-related
developmental regularities, and the learning of physical
exercises.

At the final stage, a conceptual synthesis of the analysis
results was undertaken to substantiate the interpretation of
physical education of schoolchildren as a managed learning
process and to identify methodological preconditions for
managing learning outcomes.

Methodological Approaches

The following methodological approaches were

employed in the study:

o a systems approach, which enabled physical
education of schoolchildren to be considered as an
integrated learning process composed of interrelated
components;

o theoretical analysis and synthesis, aimed at
generalising findings from previous research;

o logical and structural analysis, applied to identify
causal relationships between pedagogical influences
and learning outcomes.

The narrative review format implies an analytical
interpretation of scholarly propositions and does not involve
statistical aggregation of results or quantitative estimation of
the effects of individual pedagogical interventions.

Results

As a result of the narrative analysis, it was established
that physical education of schoolchildren should be
interpreted as a managed learning process, in which learning
outcomes are formed not in isolation but as a consequence
of the interaction between pedagogical control, modelling of
learning activity, and age-related developmental regularities.
Such an interpretation makes it possible to consider the
results of physical education not only as final indicators
of physical fitness, but as outcomes of a regulated learning
process that has its own internal logic and is subject to
pedagogical management. Analysis of the sources showed
that the manageability of physical education is ensured by the
presence of a structured relationship between learning goals,
means of pedagogical influence, and control procedures,
which allows changes in learning outcomes to be interpreted
as consequences of specific pedagogical decisions rather
than as random or solely normatively determined effects
(Hattie & Timperley, 2007; Metzler & Colquitt, 2021; Kirk,
2010). The key components of managed physical education
of schoolchildren and their functional roles within the
learning process are systematised in Table 1.

The results of the analysis indicated that age-related
developmental regularities of children and adolescents in
physical education research are predominantly considered
as descriptive characteristics or background conditions
for planning learning influences. At the same time, the
generalisation made it possible to establish that age-related
characteristics should be interpreted as parameters of
learning models that determine the boundaries of correct
interpretation of pedagogical control results and the
possibilities for comparing them across different groups of
pupils. Such an approach allows age-related regularities to
be considered not only as a factor in selecting physical loads,
but as a structural element of the learning model that limits
or adjusts the interpretation of learning outcomes depending
on pupils’ level of development, maturation rates, and
individual capabilities (Malina et al., 2004; Newell, 1986).

Table 1. Components of Managed Physical Education of Schoolchildren

Component

Conceptual interpretation

Function within the learning process

Pedagogical control
Modelling of the learning process

Age-related developmental regularities
capacities and constraints

Learning states
readiness for progression

System for collecting and interpreting
information about the learning process

Formalisation of relationships among learning
goals, tasks, conditions, and control

Parameters defining learners’ developmental

Dynamic levels of mastery of motor actions and

Provision of feedback and regulation of
learning activities

Interpretation of outcomes as consequences
of pedagogical influences

Adjustment of pedagogical decisions and
interpretation of control results

Objects of pedagogical control and
regulation

Note. The components are considered interrelated elements of an integrated managed learning system.
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The synthesis of results showed that pedagogical control
in physical education acquires a regulatory status only when
it is embedded within a model of the learning process.
In the absence of such integration, control procedures
function mainly as a means of recording final indicators
and do not ensure management of the learning process. By
contrast, the inclusion of control within the structure of the
learning model makes it possible to interpret control data as
information for adjusting learning actions and pedagogical
decisions. The regulatory function of pedagogical control
is realised through the presence of a relationship between
learning goals, assessment criteria, and feedback procedures,
within which control ceases to be an isolated measurement
operation and is transformed into a tool for managing the
learning process (Hattie & Timperley, 2007; Zimmerman,
2002). A comparative interpretation of normative-oriented
and managed approaches to physical education outcomes is
presented in Table 2.

Table 2. Normative-Oriented versus Managed
Interpretation of Physical Education Outcomes

Normative-oriented Managed learning

Criterion
approach process

Object of evaluation  Final normative Dynamics of

indicators learning states
Role of pedagogical =~ Recording of results  Regulation of the
control learning process

Parameters of
learning models

Consideration of age- General age norms
related characteristics

Interpretation of Autonomous Consequences

outcomes performance of pedagogical
indicators organisation

Managerial potential Limited High

Note. The managed interpretation frames physical education
outcomes as consequences of pedagogical decisions rather than
merely as the attainment of normative standards.

The results of the analysis also demonstrated that
modelling of the learning process is a necessary condition
for interpreting the results of pedagogical control in physical
education. In the absence of a clearly defined learning model,
control indicators remain fragmented and do not allow
causal relationships to be established between pedagogical
influences and changes in learning outcomes (Kirk, 2010).
The generalisation made it possible to establish that the
learning-process model performs an integrative function
by combining learning goals, task-performance conditions,
pedagogical influences, and control indicators into a single
structured system. It is within such a model that the results
of pedagogical control can be interpreted as consequences
of the organisation of the learning process rather than as
autonomous or normatively determined indicators (Newell,
1986; Metzler & Colquitt, 2021).

In the course of the synthesis, it was established
that the process of learning physical exercises should be
interpreted as the formation and change of learning states,
which reflect the current level of mastery of motor actions,
execution stability, and pupils’ readiness for increasing
the complexity of learning tasks. Such an interpretation
makes it possible to consider learning outcomes not only

in the form of final indicators, but as the dynamics of states
that change sequentially within the learning process. The
analysis showed that learning states may serve as objects
of pedagogical control, provided that they are interpreted
within a learning model that links control indicators with
specific learning tasks and the conditions under which they
are performed (Chen & Darst, 2001). Within this logic,
control is directed not toward the fixation of individual
results, but toward tracking changes in learning states,
which creates a basis for regulating the learning process
and adapting pedagogical influences (Schmidt & Lee, 2019;
Zimmerman, 2002; Chen & Wang, 2017; Ding et al., 2013).
The proposed interpretation of learning as a sequence of
learning states and the corresponding pedagogical control
guidelines are summarised in Table 3.

Table 3. Learning States in Physical Education and
Pedagogical Control Guidelines

Pedagogical control

Learning state Characteristics

guidelines
Initial Unstable performance, Quality of instruction
high variability and feedback
Formation Increasing stability and ~ Alignment of tasks with
awareness learners’ preparedness
Consolidation Stable execution under  Readiness for task

standard conditions complication

Note. Learning states are interpreted as dynamic characteristics
of the learning process that may serve as objects of pedagogical
control and regulation.

The synthesis of the analysis results made it possible to
formulate a structural logic of managed physical education
of schoolchildren, within which pedagogical control,
modelling of the learning process, age-related developmental
regularities, and the dynamics of learning states are considered
as interrelated components of a unified system. Within this
structure, learning outcomes are interpreted as consequences
of the organisation of the learning process rather than as
autonomous or normatively determined indicators. The
resulting logic establishes a framework for interpreting the
results of physical education as a managed learning process
in which control and modelling perform a system-forming
function, while age-related regularities and learning states
define the boundaries of the validity of pedagogical decisions.
This constitutes the final outcome of the conducted narrative
analysis (Newell, 1986; Metzler & Colquitt, 2021).

Discussion

The generalisations obtained within the narrative
review make it possible to interpret physical education
of schoolchildren not only as a set of separate pedagogical
influences, but asa managed learning process in which learning
outcomes are formed through the interaction of pedagogical
control, modelling, and age-related developmental regularities.
This interpretation is consistent with contemporary views of
learning as a regulatory process in which feedback and activity
management play a decisive role in achieving learning goals
(Zimmerman, 2002; Hattie & Timperley, 2007). Within the
field of physical education, this approach also enables general
educational theoretical positions to be specified through the
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logic of instructional models and the specific characteristics of
motor learning (Metzler & Colquitt, 2021).

Previousstudiesin the theory of physical culture and motor
development have convincingly demonstrated the existence of
age-related regularities in the development of motor abilities,
as well as substantial heterogeneity among schoolchildren
in terms of physical fitness levels and learning rates (Malina
et al., 2004; Lloyd & Oliver, 2012). However, in a significant
proportion of these works, age-related characteristics were
treated primarily as background conditions for planning
physical loads rather than as an integrated component of
managing the learning process. Evidence from contemporary
reviews focusing on inclusive physical activity and contextual
barriers to participation further indicates that educational
outcomes may vary substantially depending on the conditions
under which learning is organised, regardless of formally
prescribed programmes (Ashadi et al., 2025; Yu et al., 2022).
This necessitates considering age-related regularities not
only as descriptive characteristics of development, but as
parameters of learning models that determine the validity of
interpreting pedagogical control results.

In this context, pedagogical control emerges as a key
element in managing the learning process. Analysis of the
literature shows that, in physical education practice, control
is often reduced to measurement functions or summative
assessment of pupils’ achievements, which limits its
regulatory potential (Hay & Penney, 2012; Black & Wiliam,
2009). Contemporary theories of formative assessment and
self-regulated learning emphasise that control acquires
learning-related and regulatory significance only when it
is integrated into pedagogical decision-making processes
and provides meaningful feedback (Hattie & Timperley,
2007; Zimmerman, 2002). Without such integration, control
information remains descriptive and does not support the
management of learning-outcome dynamics.

A key methodological condition for interpreting
the results of pedagogical control is the modelling of the
learning process. Learning theories and motor-learning
theories demonstrate that, without a clearly defined
model of interaction among tasks, conditions, and pupils’
individual capabilities, it is impossible to establish causal
relationships between pedagogical influences and learning
outcomes (Newell, 1986; Schmidt & Lee, 2019). Accordingly,
modelling in physical education should be understood not as
a formal description of lesson structure, but as an integrative
mechanism that brings together learning goals, means of
influence, and pedagogical-control data into a unified logic
of a managed process (Metzler & Colquitt, 2021).

Particular attention in this regard should be given to
interpreting the learning of physical exercises as a process
of forming learning states that change over time under
the influence of pedagogical actions. Research in motor
learning and self-regulated learning indicates that learning
effectiveness is determined not only by final outcomes,
but also by the dynamics of intermediate states that reflect
task understanding, execution stability, and readiness for
increasing learning demands (Zimmerman, 2002; Schmidt
& Lee, 2019). From this perspective, pedagogical control in
physical education should be oriented toward interpreting
changes in learning states within a specific model of the
learning process, thereby providing a basis for adaptive
lesson organisation and the individualisation of learning

trajectories. The generalisations obtained within the narrative
review are consistent with approaches that conceptualise
physical education as a learning system, emphasising the role
of modelling and feedback in regulating learning outcomes
(Ivashchenko et al., 2026).

The results of the narrative review also have limitations
determined by the research format itself. Narrative reviews
do not involve quantitative assessment of effects or formalised
comparison of results from individual studies, which reduces
their reproducibility in comparison with systematic reviews.
At the same time, methodological works emphasise the
appropriateness of this format for analysing conceptual
approaches, theoretical models, and the logic of interpreting
resultsin complexinterdisciplinaryfields (Grant & Booth,2009;
Ferrari, 2015). In this sense, the chosen format corresponds
to the purpose of the study, which was not to determine the
magnitude of the effects of pedagogical interventions, but
to substantiate the methodological logic of managing the
learning process in physical education of schoolchildren.

From the perspective of the outlined logic, further
research should be directed toward the empirical testing of
models of managed physical education in which pedagogical
control, modelling of the learning process, and age-related
developmental regularities are considered as interrelated
components. Promising directions include combining
quantitative and qualitative approaches, which would allow
learning outcomes to be interpreted not only through
final indicators, but also through the dynamics of learning
states during the instructional process, in accordance with
contemporary views on learning regulation and formative
assessment (Hattie & Timperley, 2007; Zimmerman, 2002).
Particular attention should be given to the development and
validation of pedagogical-control tools capable of ensuring
the interpretation of results within specific learning models,
thereby strengthening the connection between theoretical
and methodological generalisations and the practice
of organising physical education in general secondary
education institutions (Metzler & Colquitt, 2021).

Conclusions

The conducted narrative review made it possible to
yrounutu the interpretation of physical education of
schoolchildren as a managed learning process, within which
learning outcomes are formed through the interaction
of pedagogical control, modelling, and age-related
developmental regularities. This approach allows physical
education to move beyond its reduction to the fulfilment of
normative requirements and to be considered as a system
subject to purposeful pedagogical regulation.

The synthesis of the results showed that age-related
developmental regularities should be interpreted not as
background characteristics, but as parameters of learning
models that define the boundaries of valid interpretation
of pedagogical control results. This creates a basis for a
more substantiated analysis of learning achievements and
prevents their formal comparison without consideration of
pupils’ age-related and individual characteristics.

It was established that pedagogical control acquires
regulatory significance only when it is embedded within
a model of the learning process. Under such integration,
control information ceases to perform an exclusively
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measurement-oriented function and can be used to adjust
pedagogical influences, thereby ensuring the manageability
of learning in physical education of schoolchildren.

The analysis demonstrated that modelling of the learning
process is a necessary condition for interpreting the results
of physical education as consequences of the organisation of
learning activity, rather than as autonomous or normatively
determined indicators. Within a model, learning goals,
task conditions, pedagogical influences, and control results
are integrated into a coherent analytical and regulatory
framework for managing the learning process.

The generalisations obtained made it possible to interpret
the learning of physical exercises as a process involving
the formation and dynamics of learning states, which may
serve as objects of pedagogical control and regulation.
This approach creates methodological prerequisites for
moving from unified programmes toward a more flexible
organisation of physical education oriented toward the
individualisation of schoolchildren’s learning processes.

Theconclusionsdrawndonotclaimtoprovideanexhaustive
solution to the problem; however, they outline theoretical and
methodological frameworks for further research aimed at the
empirical testing of models of managed physical education
and the refinement of pedagogical control tools. Within this
logic, the narrative review functions not as the completion of
research, but as a foundation for strengthening the connection
between theoretical-methodological generalisations and the
practice of organising physical education in general secondary
education institutions.
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DisnyHe BUXOBaHHSA WKONAPIB AK KEpOBaHUN
HaBYaJIbHMUN NpoLeC: TeOPETUKO-METOANYHI
3acagun, CUCTeMHUI nigxig i mogenioBaHHA

Onbra IBamenko'*5°P, Oner Xymoniin'4*“°, Mukomna Xygomiit'A5¢P

'XapkiBcbKa fiep)kaBHa akafieMist Gi3n9aHOI Ky/IbTypn
ABTOpPCHKMIT BRI A — Au3aitH gocmipkeHHs; B — 36ip ganux; C - crataHanis; D — migroroska pykormcy; E — 36ip kowrtis

Pedepar. Crarts: 7 ., 3 Tab1., 24 mKepena.

Mera. Y3araJqpbHUTY Cy4acHi HayKOBi Iifixomu o iHTeprnpeTtanii GpisnyHOro BUXOBaHHA LIKOJIAPIB Yy JIOTilli KepOBaHOTO
HaBYaJIbHOTO IIPOLECY Ta YTOYHUTYU POJIb IEJaTrOTiYHOTO0 KOHTPOJIIO, MOJENIOBAHHA i BIKOBMX 3aKOHOMipHOCTEN y
(dbopMyBaHHI HABYAIbHUX PE3y/IbTATIB.

Marepiamu i Mmeromu. [JocimpKkeHHA BUKOHAHO Y pOpMaTi HapaTMBHOTO OIVLA/ly HaYKOBUX ITyO/IiKallil, IpUCBAYEHIX
Teopil pisYHOr0 BMXOBAaHH, IIejaroriYHOMY KOHTPOJII0, MOZIe/II0BAaHHIO HABYA/IbHOTO IIPOLIeCY, BIKOBJMM 3aKOHOMIPHOCTAM
PO3BUTKY Ta HaBYaHHIO (i3MYHUX BIpaB y 3aKIafjaX 3arajabHOI cepefHbOi OCBiTH. AHami3 3MiiCHIOBABCA 3 MO3MUILIiM
CHCTEMHOTO T4 HaBYa/IbHO-OPI€EHTOBAHOTO HiAXO/iB 0 opraHisaniii GpisYHOro BUXOBaHHS.

PesynbraTi. Y pesynbrari aHaIi3y yTOUYHEHO, 0 (i3u4He BUXOBaHHA LIKOJLAPIB JOLIBHO PO3IVLAIATY AK KepOBaHMI
HaBYA/IBHUII IIPOLIEC, Y MEXXaX SIKOTO HAaBYa/IbHI pe3ynbratit OPMYIOTHCS BHACTIZOK B3AEMOII TeAarorivtHoro KOHTPOIIIO,
MOJIe/TIOBAHH Ta BIKOBUX 0COOIMBOCTEN pO3BUTKY Y4uHiB. IIoKa3aHo, 1110 BiKOBi 3aKOHOMIPHOCTI IOLII/IbHO iHTepIIpeTyBaTn
AK ITapaMeTpy MOJieriell HaBYaHH:A, AKi BUSHAYAIOTh MeXXi KOPEKTHOI iHTepIpeTallii pe3y/IbTaTiB IIeJaroriYyHoro KOHTpPOJI.
BcTaHOBIIeHO, 110 MearoriYHmii KOHTPOIb HaOYBAa€ Pery/IATOPHOrO 3HAYeHH: JIMIIe 32 YMOBM JIOT0 BK/IIOYEHHS B MOJE/Ib
HABYA/IBHOTO [IPOLIeCY. Y3araJbHEeHHs JO3BOINIO IHTEPIPETYBATy HaBYaHHS (i3UYHNUX BIpAB sIK Ipolec GOopMyBaHH i
IVHAMIKM HaBYQJIbHMX CTAHIB, IKi MOXXYTb OYTH 06 €KTOM MEFArOriYHOrO KOHTPOJIIO 1 peryJisiiii.

BucHoBkn. OTpuMaHi y3arajbHeHHs JO3BOMAIOTD iHTEPIPETYBAaTY Pe3yIbTaTy (GisMYHOTO BUXOBAHHSA AK HACMTIIOK
opraHisaliii HaB4aJIbHOTO ITPOILIECY, a He K aBTOHOMHI HOPMaTMBHI NOKasHUKM. HapaTuBHMIT OTTIAN OKPECTTIOE TEOPETHUKO-
METOAVYHI PaMKI /i1 HOJA/IbIINX JOCTIAKeHb, CIIPSIMOBAHMX Ha eMIIIPUYHY HepeBipKY Moferiell KepOBaHOTO (isMIHOTrO
BMXOBaHHs T2 YTOYHEHHS IHCTPYMEHTIB II€JarorivHoro KOHTPOJIIO B IPAaKTULi 3aK/IaJliB 3arajIbHOL CEpeHbOI OCBITH.

KniouoBi cmoBa: QisuyHe BUXOBAaHHA LIKOJSAPiB; KepOBaHMII HaBYATIbHUII NPOILEC; MeJArOTiYHNUII KOHTPOJIb;
MOJI€/IIOBAHHA; BIKOBi 3aKOHOMiPHOCTI; HaBYa/IbHi CTaHM.
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