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Abstract

Background. The development path of a football player toward becoming a professional player involves four main

aspects: physical, technical, tactical, and psychological ones.

Objectives. This study aimed to examine the psychological characteristics of the environment that influence and
contribute to the development of football players under 17 years old in Indonesia and Malaysia.

Materials and methods. This study used a qualitative approach, namely evolved grounded theory, and the data
collection process was conducted using three distinct methods: semi-structured interviews, observation, and

document analysis. Twenty-five coaches participated in this study, comprising fifteen coaches from various football
academies in Malaysia and ten coaches from Indonesia. All coaches involved in this study have a license and at least
five years of experience as coaches under 17. The data collected and analyzed began with open coding, axial coding,
and selective coding, and the analysis was assisted by using qualitative research software, namely N-Vivo 14.

Results. The findings revealed that several aspects influenced player development, such as policy support, including

structured and competitive age group competitions, a healthy football ecosystem; other results have been defined

as relationships and cooperation supported by family, friendship between clubs, and teamwork. Finally, the study
underscored the significance of involving coaching factors, including passion, patience, and coach psychological
treatment abilities. These are the psychological characteristics of the environment that can influence the development

of football players.

Conclusions. It is hoped that the results of this study can be used as a reference for coaches, the Indonesian Football
Association, and the Malaysian Football Association to create a policy that can support football players under

17 years from all aspects, including psychology.

Keywords: environmental, psychological characteristic, football player.

Introduction

The aspect of player development is significant in
football because the professional football club is concerned
with the players’ ethos since they are in a competitive league
with an increasingly lucrative market (Bullough & Jordan,
2017). Football is not just a sport; it has a significant role
in people’s recreation, community building, and health,
impacting the economy and social life (Orosz & Mezo,
2015). Therefore, it is widely acknowledged that younger
football players have become more professionally trained
to fill the demand for football (Gledhill et al., 2017). Talent
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development became of great interest to the national support
governing bodies (Lauer et al., 2010). The coach often
challenges players to prepare for the demands of modern
performance situations (Sullivan et al., 2021). As demanded
by the fans and supporters, it became their duty to find and
build good performers. Other than that, emphasizing player
development is significant because it can limit the negative
consequences and harness the player’s positive internal and
external assets (Bean et al., 2018). Player development is
influenced by the environment where the players grow and
thrive, which is directly related to the roles coaches and
other essential figures play (Marholz et al., 2016).
Regarding the demand and importance of player
development, the process of player development in
football is a complex thing to do. According to Sweeney
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et al. (2022), player development is influenced by various
innate, psychological, and behavioral factors. Moreover,
research on player development indicates the critical
role of psychological and primarily social and cultural
circumstances on player development (Larsen et al., 2012).
In this case, many aspects related to the player’s psychology,
one of which was external factors. In this case, Gledhill et al.
(2017) classify the player psychological factor into several
aspects, and one of them is the external psychological
factor, including autonomy, supportive coaching, parenting
styles, coach-player relationships, an effective learning
environment, and a talent development environment. This
external factor was also known as the social support aspect
or environmental psychological characteristic aspect. This
factor is significant in football player development. It could
influence the player’s skill and technique. Ivarsson et al.
(2020) stated that an appropriate environment for players
could sharpen their decision-making and understanding
and build a recognition pattern. Appropriate support will
also provide a suitable environment and conditions where
the player can compete pretty, which will then affect the
player’s psychological and skill development (Gledhill, 2016).
Therefore, it was suggested that the significant variables
of social opportunities be incorporated into the player
training session to generate awareness among the possible
stakeholders that could support the player’s development
(Hagen, 2011).

According to Orosz and Mezo (2015), a player’s talent
and development greatly depend on the psychosocial
condition of the player. Player psychosocial conditions such
asthetraining place, equipment available for training, and the
players’ involvement in their social condition are considered
secondary factors in player development. However, they
are still significant (Baker & Horton, 2004). According to
Crawley and Hills (2023), elite youth football academies
demand a unique psychosocial condition for the player.
The players were posed to cope with specific environmental
psychological characteristics, which the environment
developed and shaped. It is crucial since it will promote
standard but essential features such as communication,
promotion of autonomy, and the holistic development of a
solid and coherent organizational culture (Henriksen et al.,
2010). This is why specific football academies are known to
have a unique characteristic of playing football: they build
a football culture. Other than that, the activities, behaviors,
and support that the player learns and perceives through
their environment could affect their technique and tactics
(O’Connor et al., 2017). Therefore, psychosocial factors or
environmental psychological characteristics are essential for
player development.

The importance of environmental psychological
characteristics should be a cause for concern among
researchers and practitioners. This is because the support
of environmental psychological characteristics will come
from the academies and family, friends, environment, coach,
and other possible aspects. Exploring this theme is essential
since the external psychological support of the athlete often
impacts enjoyment, engagement, performance, and well-
being. It is also stated to contribute to adverse outcomes
such as overtraining and burnout, damaged self-esteem,
and affective disorders such as anxiety and depression
(Richardson et al., 2022). In this case, Gledhill et al. (2017)

stated that researchers and practitioners may find it easier
to update and improve player development strategies with
a deeper grasp of psychosocial aspects and how they affect
them. However, research on this theme is scarce in Indonesia
and Malaysia. Research related to the environmental
psychological characteristics in Indonesia only related to
the relationship between physical fitness, the psychosocial
aspect, and the spiritual aspect among students in school
(Nopembri & Sugiyama, 2022). Research on this theme in
Malaysia is only related to challenges and psychological
skill training (Khan et al., 2023), the psychological distress
of esports players (Lee & Tam, 2024), and the influence or
correlation of mobile phone use on students psychological
aspects (Zulkefly & Baharudin, 2009). No research explicitly
explores what kind and how the psychosocial aspect
could influence player development among footballers in
Indonesia. Therefore, based on the coach’s perspective, the
current research aims to explore the psychosocial aspect that
influences football player development in Indonesia.

Material and Methods

Participants

The current research investigates the environmental and
psychological characteristics influencing football players’
development. A case study was employed to conduct a
qualitative inquiry. Since the purpose of the research
was to ascertain the participants’ opinions regarding
the fundamental components of grassroots football,
purposeful sampling was considered while accounting for
the participants’ knowledge, experience, and competence.
Two prerequisites for participation in the current study
include a coaching license and at least five years of coaching
experience. Twenty-five coaches participated in the
study: fifteen from Malaysia and ten from Indonesia. The
participant’s data is included in Table 1 and Table 2.

Table 1. Malaysian Participant Information

Level of Coaching
No Age . Education experience  Status
Licence (year)
M1 41 D & Master 16 Active
Grassroot
JM2 43 B Master 17 Active
M3 42 B Bachelor 18 Active
JM4 48 C Bachelor 20 Retiring
JM5 39 A Master 16 Active
JM6 46 C Master 10 Active
JM7 59 A Master 30 Active
JM8 65 A Master 40 Active
JM9 68 C Master 36 Retiring
JM10 54 B Master 22 Active
JM11 30 C Senior High 7 Active
School
JM13 54 B Master 28 Active
IM14 42 C Bachelor 10 Active
JM15 35 A Master 12 Active
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Table 2. Indonesian participants

Coaching
No Age Licence Education experience  Status
(year)
181 30 C Bachelor 10 Active
J12 38 C Bachelor 12 Active
JI3 31 C Bachelor 6 Active
J14 43 B Bachelor 17 Active
JI5 53 B Bachelor 16 Active
J16 49 B Bachelor 15 Active
J17 42 A Master 10 Active
J18 45 B Master 18 Active
119 36 A PhD 13 Active
Senior High .
o0 42 A Schoolg 6 Active
Instruments

This study included a semi-structured interview to grasp
the participants’ perspectives thoroughly. In this case, the
researcher developed and validated the interview procedures
and questions. The instrument validation considers both
face and content validity through the use of Cohen kappa
analysis. Ten specialists assessed the tool employed in this
research. There were four experts in qualitative research, four
in football, and two in psychology. The Cohen kappa analysis
on the expert rating was then used to assess the instrument’s
appropriateness with the theme under investigation in this
study. The established criterion for evaluating the Cohen
kappa was the Landis and Koch (1977) technique (<0.00
= extremely weak, 0.00-0.20 = weak, 0.21-0.40 = relatively
weak, 0.41-0.60 = suitable, 0.61-0.80 = good, and 0.81-1.00
= very good). Table 3 displays the validation result.

Ethical Consideration

In order to be in charge of research ethics, the Sultan
Idris University of Education’s Research Ethics Committee
approved this study (UPSI). The research ethics committee
suggested and implemented several adjustments. The
researcher then made any required adjustments to secure
ethical approval. After several adjustments and revisions, the
ethical approval was approved on May 15, 2023.

Analysis

The main method of data collection for this qualitative
study was interviews. The data collected for this study
was examined using the qualitative analysis application
N-Vivo 14. According to Williamson and Long (2005),

Table 3. Cohen Kappa Result

when evaluating data in qualitative research, specific
procedures, including selecting, abstracting, and modifying
the raw data—that is, its initial coding and theme search—
should be adhered to. N-Vivo software helped with every
procedure in our investigation. The investigator first loads
all raw interview transcripts into the N-Vivo program. The
second researcher selected the data. Due to the interview’s
semi-structured format, several chats and exchanges
veered off-topic. Consequently, the investigator deliberately
selected a subject or conversation to tackle the fundamental
components of the athlete’s psychological component. Third,
researchers abstract and translate the basic data into specific
code using various N-Vivo software tools. Determining the
most frequently discussed topics or phrases is helpful.

Results

Researchers spent at least ten months completing
this research process, which began with the process of
preparing questions for interviews, the interview process,
data transcription to data analysis, which was carried out
repeatedly to find themes that would explain the appropriate
form of parental support for children as football players at
this level of grassroots football. The researcher first explains
the data collection process in this research, which has
provided information regarding the research results.

Interview

The current research explores environmental psycho-
logical characteristics that might influence football player
development. The coach’s perspective, in this case, was ex-
plored to reveal the environmental and psychological char-
acteristics needed for player development. N-Vivo, a pro-
gram for qualitative data analysis, was used to examine the
information gathered from the coaches. The document was
configured prior to the N-Vivo analysis. In order to allow
the N-Vivo to concentrate on examining the interviewee’s
viewpoint and opinion, the interviewer’s question was re-
moved from the document. As a result, N-Vivo identified
three main factors affecting the athlete’s development based
on the coach’s perspective: policy, family, and coach support.

The Policy Support

Policy support refers to how the program or academy
creates holistic support for athlete development in terms of
the player’s physical, mental, and technical development.
Player development is not only solely concerned with the
athlete but also with the supportive ecosystem. It could
provide a development pattern for the athlete with a specific
and clear curriculum and psychological support. As one of
the coaches stated.

Expert A Expert B Expert C Expert D Expert E Kappa Coefficient Min
25-12.5 24-12.5 23-12.5 22-12.5 25-12.5 K+ K+ K+ K +Ks
|= e )= —mmmmme Ky=---------- K= ---------- Ks= ---------- K=o
25-12.5 25-12.5 25-12.5 25-12.5 25-12.5 5
1.000 0.920 0.840 0.760 1.000 0.904
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“You need to create a pattern that could derive these players in

the positive direction of their development. It is because they

still need psychological support in order to be mature players.

It has already been done by great clubs and academies in Eu-

rope; their academy and ecosystem were initiated to force the

player in a positive pattern” (JI7).

In this case, the football academy has a vital role in
supporting player development in terms of psychological
development, even through the primary and regular program
in the academy. For example:

“Our academy has a bus to transport the players and staff.

Through this, we think we can give them an example of how

teamwork and responsibility work. We obligate them to come

on time before departure, and we cannot go without all the
players there” (JM7).

That is an example of how the academy could initiate
a positive psychological example that supports player
development inside and outside the field. Other than that,
the coach and staff also can initiate the regulation or rule for
the player.

“We need the player to have good manners in their social in-

teractions. For example, focusing on the phone is bad man-

ners when sitting down with others. So we taught them that
no phone was allowed when the dinner was at the dining table”

(JM9).

This is a simple but very important step for the player.
In addition, the player needs to be taught how to behave and
use positive psychology during the game.

“In the exercise, I like the player to play football directly. It is

to train them about the competition, where during the game

they should have a fighting spirit and motivation to win even
in the training section” (JM8).

“Competitive feeling is important; it is a criterion for a profes-

sional player. Not competitive on the money, but competitive

on enhancing their performance in the field, and competitive
on achievement” (JM3).

With sufficient support from the academy, the player’s
competitiveness can be developed during training. In this
case, the academy can initiate positive competition regulation
among the players, which is very important to developing
not only player skills but also discipline, punctuality, and
responsibility for their duties.

“In the training section, we value the player’s achievement,
whether they attain the given objective. We also value the play-
er’s competitiveness individually, not in a group. This is very
important, where we as coaches and staff can understand the
player’s difficulties and problems so we can adjust the training
and help the player” (JI9).

That is how the academy initiates a favorable ecosystem
for the player, which is crucial for player development.

“What was exactly needed by the player’s psychological devel-

opment was having a positive place and ecosystem to compete

and train” (J17).

In addition to the academy’s internal support, collabora-
tion and support from alumni and seniors are also important
for the player. They could give the player a positive example,
which could trigger their motivation.

“Player maturity in football results from research, learning, ex-

ercise, and the positive psychological ecosystem experienced

by the player. The seniors give me such a positive vibe and
example, so I learn from them” (JM4).

“When the player looked at their senior, who got a salary of

around RM40.000 to RM80.000, the senior told the player that

in the past, they were the same as the player with a similar

program, a similar field, similar coaches, and a similar dormi-

tory” (JM15).

This program also generates positive psychology in the
player, where the senior gives motivation and examples on
how to behave and train.

The relational cooperativeness

To be a good player, support and cooperation are
essential for their development. The current research found
that support from the athlete’s environment and family
can help the player’s development. It is essential to give
psychological support, such as motivation and the belief
needed to face the challenges.

“I observe that the players who received support from their

parents have better career and development compared to the

players who do not. I 100% believe the player needs support
from their family and parents. Without support, how could
they face the challenges during their development?” (JM11).

Support is not a big deal; it is a simple way for the family
to help athletes in their environment.

“Many players here got support from their families; the family

is watching the game, bringing snacks and water, and giving a

simple reward to the athletes if they win” (JM4).

Family support can make sure the player is on the
training schedule.

“The support and assistance from the family is significant.

For example, Ayman Ari and Zikri are both from Kuantan

and trained in Balung. Their mothers always accompany their

children to the training center every Monday, Wednesday, and

Saturday” (JM5).

Family support is important not only for driving by
and giving something to the player but also for providing
psychological support.

“In my opinion, the family is much affecting the player’s de-

velopment; the parents should provide essential education,

understanding, and motivation to the player. The parents have

a greater chance to control the player regarding eating, resting,

playing, and training. The parents should motivate and remind

the player regarding their schedule, etc” (JI3).

Supporting is not only related to giving psychological
motivation but also creates a competitive environment for
the athlete.

“The environment, such as family and close friends, should

support the player. A supportive environment is needed in

order to create a competitive situation for the athletes” (JM2).

The coach support

There is no doubt that the coach’s support is essential.
They are the ones who have responsibility for the player’s
development. Therefore, the coach hopes to understand
how to maintain the player’s motivation, spirit, and
encouragement.

“The important aspect was the psychology, which can encour-

age the players. We, as coaches, should emphasize having spirit

and resistance. If the player loses, we should motivate them
and try to enhance their mood. So, currently, the coach has an
important role in keeping the player on track. One example
was to insist on the perspective that even though they were
lost, at least they created a chance and a goal, which was still
great. I think that is important since we should give the player
a reward (even small)” (JM1).
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The coach should insist on positive motivation for the
athletes and not disappoint them.

“The coach should enhance the positive psychological aspect
of every training. We should create their self-efficacy and self-
belief every time. Whatever their progress, we should appreci-
ate them. Do not always blame them; give them bad credit and
too much push for them. As the coach, we should focus on the
player’s positive psychology and motivation” (JM14).

It is true that the coach is not only responsible for the
player’s physical and technical skills but also their mentality.

“I believe that the coach not only rules the player technique

but also the player mentality. That is their responsibility. It is

because they are the ones who interact with the player person-
ally” (JI2).

Therefore, supporting the player’s mentality and
psychology is one of the coach’s jobs.

“The coach has responsibility for the player’s mentality. The
player cannot be left alone; they need friends they can share
with, understand their problems, and consult with. They need
someone who can remind them and solve the problem. If they
decide and do something wrong, it is the coach’s responsibility
to remind the player” (JI8).

In this case, the coach should know how to interact
positively with the players and help them create a good
environment.

“The coach should have knowledge of training, such as how to

communicate with the player and understand the gap between

the coach and the player. The coach knows when to be serious,
fun, and enjoy. This is what is very needed” (JM13).

It is important since good communication and
interaction between the coach and player can build trust so
the player can obey the role, love the training, and love to
play football.

“We build trust and confidence between the player and coach.

As coaches, we should trust the players so they will trust us.

Then, the player will obey the rule and any training material

provided” (JM10).

“First, I inform the player that the club trusts you, so give your

best. Coach, give instructions, and you are the king in the

field” (JM4).

Many ways to keep students motivated. There are
numerous options available to the coach.

“One day, I plan for the player to meet with VI (one of the best
and most famous footballers). I told the players that if they
want to meet with VI, they should train sufficiently, hardly
because he is the best player. I told them that I was on one team
with VI. He was very disciplined, sincere, and patient in his
training. That is what made him a champion” (JM6).

Discussion

The current research explores the environmental psy-
chological characteristic that impacts the player’s develop-
ment. The coach’s perspective was considered the primary
data resource in this case. Ten coaches were interviewed, and
the data were analyzed through qualitative analysis software,
namely N-Vivo. Based on the result, three essential supports
are needed for player development. The first is policy support,
the second is family support, and the third is coach support.

Regarding policy support, the current research found
that through the rules and regulations of the academies, pat-
terns of the student’s behavior and activities can be formed,
such as their manner, behavior, mentality, as well as their de-

cision-making, competitiveness, and discipline. Policy sup-
port, also known as organizational support, values the play-
er’s contribution and achievement and is concerned with the
player’s self-esteem (McLeod et al., 2022). It is essential since
it relates to the landscape of how the club or the academies
will operate (Bullough & Coleman, 2019). For example, the
activities, program, training procedure, and schedule. In this
case, Morley et al. (2014) stated that player development in
football is inferred from the fact that the player is provided
with an appropriate learning environment to translate their
potential into excellence. An appropriate environment will
allow the nurturing of talent, which can help the player prog-
ress and play as a professional. Therefore, the academy or
club rule is significant for player development.

The second factor was relation and cooperativeness. The
current research found that the family has a role in player de-
velopment in terms of psychological and financial support as
well as educating and motivating the player. In this case, other
research also emphasized the significant impact of family sup-
port on player development. Hellstedt (2005) stated that the
family is essential for the player; it is where the player devel-
ops their skills and coping mechanisms in facing challenges,
competition, and training. This is because the family can have
three roles in player development: provider, interpreter, and
role model (Weiss, 2004). In terms of the provider, the par-
ents should give the player a chance to explore and experi-
ence the sport and invest their money and time (Lauer et al.,
2010D). Lauer et al. (2010a) stated that the parents or family
have an integral role in player development, where the par-
ents shape the pursuits that kids make early in life and offer
the chances and materials required to support their growth.
With the backing of strong parents early on in their involve-
ment in sports, players are likely to reach their full potential
(Wolfenden & Holt, 2005). Therefore, parents can boost the
chances for children to have a positive psychological experi-
ence, develop a range of positive developmental outcomes,
and achieve their sporting potential (Dohme et al., 2020).

The third factor was the coach’s support. The current re-
search found that despite the role of sport in the player’s phys-
ical development, the coach also has essential rules for player
psychological development in terms of spirit and resistance,
self-efficacy, self-belief, mentality, confidence, and trust.
Studies highlight coaches’ crucial role in implementing de-
velopmentally appropriate programs that center around en-
hancing personal resources and strengths (Vella et al., 2011).
Research supporting this interpretation of the function of
coaches has demonstrated that training and assistance for
youth sports coaches can increase the chance of positive kid
development (Smoll et al., 1993). By seizing naturally occur-
ring instructive opportunities, coaches can promote positive
developmental outcomes from both team success and team
failure. This is because they can foster healthy, developmen-
tally appropriate coach-athlete relationships and provide in-
tellectual stimulation, individual attention, and positive role
modeling (Vella et al., 2013). Besides that, the coach is the
leading actor in player development (Ford et al., 2010). They
are the ones who directly interact with and train the player.

Conclusions

This research explores the environmental and psycho-
logical characteristics that affect player development in In-
donesia. Qualitative methods, namely interviews, were used
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to collect the data. Fifteen coaches from various football
academies in Malaysia and ten coaches from Indonesia were
interviewed. They were asked about the environmental psy-
chological characteristics that could influence the player’s
development. The data collected was analyzed with qualita-
tive research software, namely N-Vivo 14. The results re-
vealed several aspects that influence player development,
namely the policy factor, the family factor, and the coach
factor. These environmental and psychological characteris-
tics could influence football players’ development.
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McnxonoriyHa xapaKkTepucTKa oTouyH4Ooro cepefoBuila AK YUHHNKA
CNpPUAHHA po3BUTKY PyTb6onicTiB B IHAOHe3Ii Ta Manansii

Amin Ak6ap'*B<PE, 3ymak6an A6x Kapim'*®P, [xkaddpi 3akapis'ABCP

'"VuiBepcutet ocBitu imeni Cynrana Igpica

ABTOpPCHKMIT BKTAJ: A — Am3aits gocnipkenHs; B — 36ip ganux; C — crarananis; D — migroroska pykormucy; E — 36ip komTis

Pedepar. Crarts: 8 c., 3 Tabn., 34 mxepena.

Icropisa muranHa. Ha nurixy cranosneHHs Qyrbosicta sIK mpodeciiiHOro rpaBlisi MOXKHA BUOKPEMUTU YOTUPU OCHOBHI
acriekTt: Gi3MIHMIT, TEXHIYHUI, TAKTUYHMUI i ICUXOTOTITHMIL.

Merta gocifKeHHA. MeToI0 [[bOr0 HOCIIKeHHs 0Y/I0 BUBYMTY IICUXOJIOIYH] XapaKTePUCTUKI OTOYYIOUOTO CepefjOBMILaA,
AKi BUSHAYAIOTDb Ta CIIPUAIOTD IIPOLIECY PO3BUTKY PyTOOIicTiB BikoM 0 17 pokiB B IHnfoHesii Ta Manaiisii.

Marepianu ta Mmerogu. Y fasiit po6oti 6y)10 3aCTOCOBAHO AKICHUI JOCTiIFHMIIbKNII MifXifl, 30KpeMa pO3BMHEHA 06rpyH-
TOBaHa TeOpis, Ipoliec 300py AaHMX IPOBELEHO i3 BMKOPUCTAHHAM TPbOX OKPEMNX METOHIB: HaIliBCTPYKTypOBaHi iHTepB10,
CIIOCTePE)XXeHHsI Ta aHaJI3 JOKYMEHTIB. Y JOCTIIKeHH] B3sUIM y4acTh ABAALTD ITSTh TPEHEPIB, 3 SIKUX ITATHALLSTD TPEHepiB
npencTas/sM pisHi Gyroonbai akazsemii Manaiisii Ta fecatb TpeHepis 3 [HgoHesil. Yci TpeHepy, 3amydeHi 10 LbOT0 JOCTIPKEHHS,
MaJIu JTiLeHsi0 Ta LIOHAIMeHIIIe IT'SITh POKIB JOCBify po60TH TpeHepoM y BiKOBilI Ipymi o 17 pokiB. 36ip Ta aHai3 JaHUX pO3-
[I0YaBCsI 3 BIIKPUTOTrO KOAYBAHHS, OCbOBOrO KOAYBAHHS Ta BUOIPKOBOrO KO/YBAHHs, @ B IPOL[eCi aHAJII3y BUKOPUCTOBYBAIOCS
nporpaMHe 3abe3neyeHHs s SIKICHUX JOCIKeHb, a came N-Vivo 14.

Pesynbraru. PesynbraTy fociifiKeHHA II0Ka3any, o Ha CTAHOBJ/IEHH: PO3BUTKY I'PaBIiB BIVIMBAKOTDb TaKi aCIIeKTH: IO THKA
HiTPUMKUY, IO BK/TIOYa€ CTPYKTYPOBaHi Ta KOHKYPEHTOCIIPOMOXKHI 3MaraHHs y BiKOBUX IPYIIaX, CIpUATINBA GyTOONIbHA €KO-
cucreMa; iHII pe3ynbTaTy Oy/M BUsHAYeH] sIK BITHOCHHMY Ta CIIBITpalls, IO HiATPUMYIOTHCS CiM €10, IPYXKHI B3AEMO3B A3KM MIXK
Kkaybamu Ta po6oTa B KomaHi. HaocTaHOK mifKpecieHa BaX/IUBICTh BpaXyBaHH: TPEHePCbKIX YMHHIKIB, 30KpeMa 3aX0IUIEHOC-
Ti 1O CBOEI CIIpaBy, TEPIIiHHA Ta BMiHHA TpeHepa HaJlaBaTy IICUXO/IOTiuHy fiormoMory. CaMe Taki IICMXONOTiUHi XapaKTepUCTUKK
OTOYYIOUOTO CepefOBMILIA MOXKYTh BIUIMBATHU Ha PiBeHb PO3BUTKY GyTOOMICTIB.

BucnoBku. O4iKyeThbCs, 1110 pe3yIbTaTy LbOTO JOCII/PKEHHA MOXKYTh CIIyTYBaT! OPiEHTMPOM i/l TpeHepiB, InfjoHesificbkoi
¢dyT60mbHOI aconianii Ta Maaiisiiicbkoi ¢y T60ombHOI acouianii y crBopeHHi momituky miarpuMku GyToomictis Bikom 5o 17 pokiB
Ha piBHi BCiX acIIeKTiB, BK/II0Ya0ul ICUXOJIOTIIO.

Kiro4uoBi c1oBa: 0TO4y04NIT, ICHXOJIOTiYHA XaPAKTePUCTIKA, PyTOOIICT.
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