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Abstract

Study purpose. Student-athletes have a role that is not easy to balance between the role of being an athlete and the
role of being a student at school. Not a few of them have obstacles in balancing both roles. This study aims to reveal
the characteristics of secondary school student-athletes in Bengkulu City. The main objectives are to describe the
level of achievement motivation, study habits, self-discipline, academic support, and academic performance.
Materials and methods. This study is a quantitative descriptive research with a survey approach involving

402 student-athletes at the junior high school and senior high school levels. The student-athletes represent 16 sports.
The average age of student-athletes is 15.9 years. The instrument used in the study was a questionnaire consisting
of 36 statement items. The mean ideal and standard deviation ideal formulas were used to analyze data regarding
the category level of each indicator, while the independent sample t-test was used to determine differences in data

between student-athletes based on gender and type of sport.

Results. The results of this study reveal that student-athletes in Bengkulu City have achievement motivation, study
habits, self-discipline, academic support, and academic performance in the high category. There is a significant
difference between male and female student-athletes (sig 0.001 < 0.005). There were no significant differences
between student-athletes from individual and team sports (0.442 > 0.005).

Conclusions. Student-athletes at junior high school and senior high school education levels have good
characteristics, there are significant differences between male and female athletes, and there are no significant

differences between individual athletes and team athletes.

Keywords: student-athletes, motivation, habits, discipline, academic.

Introduction

Education at the high school level is a critical period in
students’ development, where they not only pursue academic
excellence butalso engage in various extracurricular activities
for skill and character development (O’Neil et al., 2021). One
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group of students who fulfill dual roles are student-athletes,
who try to maintain a balance between sports performance
and academic achievement (Kristiansen, 2017). Sports
in high school are not just physical activities, but also an
important tool in developing character, leadership, and
interpersonal skills (DUZ & ASLAN, 2020). Through
sports, students can learn about teamwork, responsibility,
and discipline (de Prada Creo et al., 2021). Therefore, it is
important to understand how involvement in sports at the
secondary school level can influence important aspects of
education, such as motivation, study habits, and academic
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achievement (Escosio Suguis & Suraya Belleza, 2022).
Student-athletes at the high school level often face different
challenges compared to those at lower levels of education
due to academic demands and pressure to succeed in various
fields (Chrisman et al., 2013).

Motivation is a key factor in understanding student-
athlete engagement in high school (Xie et al., 2020). Intrinsic
motivation, which comes from internal drives such as the
desire to achieve excellence, and extrinsic motivation, which
comes from external drives such as recognition or rewards,
can play an important role in determining the extent to
which students engage in sports and excel academically
(Howard et al., 2021). Various previous relevant studies have
been conducted by researchers including (Lupo et al., 2015)
which revealed that student-athletes have high motivation
to pursue two careers, namely a career as an athlete and a
career as an athlete. Similar research was also conducted
(Yukhymenko-Lescroart, 2018) which revealed that student-
athletes motivation to take part in sports was influenced by
intrinsic interest, while student-athletes motivation to take
academic classes was influenced by the grades obtained in
class. In their research (Quinaud et al., 2020) it was revealed
that the level of education and training hours have a big
influence on athlete motivation.

It is important to dig deeper into the study habits of stu-
dent-athletes because effective study habits can be the foun-
dation of their academic success (Brecht & Burnett, 2019).
Implementing good study strategies, managing time wisely,
and having a strong focus can help student-athletes achieve
a healthy balance between sports activities and academic
achievement (Jafari et al., 2019). Student-athletes need to de-
velop effective time management skills to divide their time
between studies, sports practice, and personal needs (Cosh &
Tully, 2014). Student-athletes should create a structured daily
or weekly schedule to ensure all responsibilities are met. They
can use the time between practices or matches to read, do as-
signments, or absorb study material, bringing a book or laptop
during travel or rest time (Turick et al., 2021). Apart from hav-
ing achievement motivation and good study habits, student-
athletes are required to have self-discipline (Grace et al., 2019).

Self-discipline plays a key role in maintaining a balance
between commitment to sport and academic achievement
(Medina et al., 2020). The ability to manage time effectively,
maintain focus on academic tasks, and remain consistent in
maintaining physical and mental health are determining fac-
tors in the success of student-athletes at the high school level
(Altun etal., 2021). Self-discipline starts with the ability to set
priorities well. Student-athletes need to understand that both
academic achievements and sporting achievements have im-
portant values, and they must be able to determine the order
of importance according to their needs and responsibili-
ties. Self-discipline involves effective communication with
coaches, teachers, and teammates. Student-athletes must be
able to communicate their needs, explain time constraints,
and ask for help if needed. A disciplined student-athlete
must be able to self-reflect regularly. This involves reviewing
academic and sporting performance. Student-athletes with
self-discipline can face the unique challenges of maintaining
a balance between sports and academic performance.

Good academic achievement often reflects the level of
balance that student-athletes successfully maintain (Yukhy-
menko-Lescroart, 2018). Therefore, looking at their academ-
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ic achievements can provide an idea of the extent to which
they have succeeded in integrating sports into their educa-
tional life. A student-athlete’s academic performance refers
to his or her academic achievements in an educational envi-
ronment, which involves several evaluation indicators but is
not limited to achievement of grades, participation in classes,
and involvement in academic activities (Grimit, 2014). This
academic achievement is a specific and comprehensive pic-
ture of a student-athlete’s ability and dedication to achieving
their educational goals. An academically successful student-
athlete demonstrates consistency in class attendance and ac-
tive participation in discussions. Good attendance reflects
their commitment to education, while active participation
shows a desire to understand and engage in the learning ma-
terial. A student-athletes academic performance is reflected
in the achievement of strong grades. This includes their abili-
ty to achieve the academic standards set by educational insti-
tutions. They must demonstrate the ability to master course
material and apply it in exams and assignments.

Learning barriers can present an extra challenge for
student-athletes at the high school level. Time constraints,
stress, and pressure associated with sports competitions can
complicate their learning efforts (Ferreira Silva et al., 2021)
Understanding the barriers experienced by student-athletes
can help schools and coaches identify ways to provide more
effective support (Banwell & Kerr, 2016). Barriers to the
learning process for student-athletes can be complex and
require a deep understanding of the multiple demands they
face. Student-athletes are often faced with busy schedules,
with time-consuming training, competitions, and travel. This
can result in limited time for studies, making it difficult for
them to balance academic work and sporting commitments.
Intense competition in the world of sports can create addi-
tional pressure for student-athletes. Focusing on high sport-
ing achievements may distract them from academic tasks, af-
fecting concentration and quality of learning. Maintaining a
balance between academic work and sports training is a chal-
lenge in itself. Student-athletes can have difficulty adjusting
to changing schedules and managing their time efficiently.

Several previous studies have studied student-athletes in
Bengkulu City, such as research from (Pujianto et al., 2022)
which studied the mental toughness of student-athletes in
Bengkulu City. Furthermore, (Pujianto et al., 2023) studied
the emotionalintelligence of student-athletes at the university
level. However, specific studies regarding the psychological
and academic conditions of student-athletes have not been
widely discussed. Student-athletes are a valuable asset for the
continued achievement of a nation. Therefore, it is necessary
to carry out a comprehensive analysis of the characteristics of
student-athletes in Bengkulu City by examining achievement
motivation, study habits, self-discipline, academic support,
and academic performance.

Based on the background description, the formulation
of this research is: 1) What are the characteristics of high
school student-athletes in Bengkulu City in terms of their
level of achievement motivation, study habits, self-discipline,
academic support, and academic performance? 2) Are there
differences in the characteristics of male and female student-
athletes? 3) Are there differences in the characteristics of
student-athletes from individual and team sports?

The main goal of this research is to provide a
comprehensive picture of the context, challenges, and
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complexities of the lives of student-athletes at the middle
school and high school levels. By understanding factors
such as motivation, study habits, self-discipline, academic
achievement, and learning support, it is hoped that this
research can make a significant contribution to establishing
better sports education and development for middle school
and high school student-athletes in Bengkulu City.

Materials and methods

Participants

Research participants were student-athletes in Bengkulu
City who were studying at the junior high school and high
school levels. The total number of participants involved was
402 student-athletes.

Table 1. Characteristics of the student-athletes.

Sex Frequency
Male 256
Female 146
Total 402
Level of Education Frequency
Junior High School 107
Senior High School 295
Total 402
Type of sports Frequency
Pencak Silat 65
Wrestling 1
Tae Kwon Do 34
Karate 50
Boxing 2
Volleyball 79
Basketball 44
Futsal 77
Gateball 2
Tennis
Table Tenis 1
Football 29
Badminton 10
Swimming 5
Bodybuilding
Athletic 1
Total 402

Table 2. Research instrument grid

Research Design

This research is a quantitative descriptive study using
a survey approach on middle school and high school
student-athletes. The research instrument used for data
collection was a questionnaire prepared and developed by
the research team. The questionnaire consists of several
indicators including achievement motivation, study habits,
self-discipline, and learning support. The total items from
the questionnaire used were 36 items. The Likert scale is
used for choices, namely: strongly disagree-strongly agree.
The questionnaire was field-tested on 322 student-athletes to
determine the validity and reliability values of the instrument.
From the results of the analysis using SPSS version 22, it is
known that the instrument is concluded to be valid with a
sig value <0.05, and the reliability of the instrument based
on Cronbach’s alpha is 0.83.

Research procedure

This research was carried out in several stages which are
summarized in the research procedure, including explaining
the purpose of the research and getting approval from the
athletes regarding the data needed in the research, research
data was collected through an instrument in the form of a
questionnaire, data collection was taken manually by meet-
ing directly between the researcher and the athlete. After the
data is collected, data tabulation is carried out by taking the
research data filled in completely by the athlete. The next
step is to carry out analysis and present the research results.

Statistical Analysis

To determine the level of achievement motivation,
study habits, self-discipline, and academic support,
researchers developed criteria using the ideal mean and ideal

Table 3. Formula of Categories

Interval Frequency
> (Mi + 1.8 SD) - (Mi + 3 SD) Very High
> (Mi + 0.6 SD) - (Mi + 1.8 SD) High
> (Mi - 0.6SD) - (Mi + 0.6 SD) Moderate
> (Mi - 1.8 SD) - (Mi - 0.6SD) Low
(Mi - 3SD) - (Mi - 1.8 SD) Very Low

Mi = (ST+SR)/2; SD = (ST-SR)/6; Mi = Mean Ideal, ST =
Maximum Score, SR = Minimum Score, SD = Standard
Deviation

Indicators Description Positive items Negative items

Motivation Motivation is a complex psychological construct that plays an 1,2,3,4,6,7,8,9 5,10
important role in encouraging individuals to set and pursue goals,
overcome challenges, and strive for success.

Study habit Student-athlete study habits represent a unique intersection 11,13,14,16,17,18, 12,15
between academic and athletic demands. 19,20

Self-discipline Self-discipline is an important attribute for success in both 21,22,23,24,26,27, 25
academics and athletics and student-athletes, it is even more 28,29, 30
important because of the dual demands they face.

Academic support Academic support for student-athletes is critical to ensuring their 32, 33, 35, 36 31,34

success both in the classroom and on the field.
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standard deviation formula which can be seen in Table 3.
An Independent sample t-test assisted by SPSS variant
22 software was used to analyze data regarding differences
between student-athletes in terms of gender and analyze
data regarding differences between student-athletes in terms
of type of sport.

Results

Describes the characteristics of secondary school
student-athletes in Bengkulu City, shown through the
indicators presented in the tables below.

Table 4. The result of Motivation

Interval Category Frequency Percentage
44-51 Very High 108 26.87
35-43 High 272 67.66
27-34 Moderate 21 5.22
18-26 Low 1 0.25
9-17 Very Low 0 0

Based on Table 4, it is known that the data categorizes
athletes into different achievement motivation intervals.
The highest frequency is in the “35-43” interval which is
categorized as “High” with 272 incidents or representing
67.66% of the total data. The second highest frequency was
in the “44-51” interval with the “Very High” category with
108 incidents or covering 26.87% of the data. The majority
of athletes fall into the “High” and “Very High” achievement
motivation categories, namely 94.53% of the total data. The
“Medium” achievement motivation category has a relatively
lower frequency (5.22%), while the “Low” and “Very Low”
categories have negligible frequencies (0.25% and 0%
respectively). The high frequency in the “High” and “Very
High” categories indicates that the majority of athletes in the
data set have strong achievement motivation. Athletes with
high achievement motivation are often more enthusiastic,
goal-oriented, and persistent in their pursuit of success,
which can positively influence their athletic performance.
The low incidence in the “Low” and “Very Low” categories
indicates that very few athletes in the data set reported lower
levels of achievement motivation.

Table 5. The result of the study habit

Interval Category Frequency Percentage
44-51 Very High 53 13.18
35-43 High 282 70.15
27-34 Moderate 65 16.17
18-26 Low 2 0.5
9-17 Very Low 0 0

The results of the research on the second indicator,
namely study habits, are displayed in Table 5. From Table 5 it
is known that the data is categorized into different intervals
based on several criteria. The highest frequency was found
in the “35-43” interval which was categorized as “high”
with 282 athletes or representing 70.15% of the total data.
The second highest frequency was in the “27-34” interval,
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categorized as “medium’, with 65 incidents, which was
16.17% of the data. The majority of data falls into the “high”
and “medium” categories, namely 86.32% of the total data.
The “very high” category has a lower frequency (13.18%),
while the “low” category has a very small frequency (0.5%).
This means that student-athletes in the city of Bengkulu have
good study habits.

Table 6. The result of self-discipline

Interval Category Frequency Percentage
44-51 Very High 101 25.12
35-43 High 276 68.66
27-34 Moderate 23 5.72
18-26 Low 2 0.50
9-17 Very Low 0 0.00

The results of research on athlete self-discipline are
shown in Table 6. From Table 6, information is obtained
that the data categorizes athletes into different self-discipline
intervals. The highest frequency is in the “35-43” interval
which is categorized as “High” with 276 incidents or
representing 68.66% of the total data. The second highest
frequency is in the “44-51” interval which is categorized as
“Very High” with 101 events which is 25.12% of the data.
The majority of athletes fall into the “High” and “Very High”
self-discipline categories, which is 93.78% of the total data.
The “Medium” self-discipline category has a relatively lower
frequency (5.72%), while the “Low” category has a relatively
small frequency (0.50%). The high frequency in the “High”
and “Very High” categories shows that the majority of
athletes in the data set show strong self-discipline.

Table 7. The result of academic support

Interval Category Frequency Percentage
26-30 Very high 73 18.15
21-25 High 139 34.58
17-20 Moderate 125 31.10
12-16 Low 64 15.92
6-11 Very low 1 0.25

The next indicator is academic support which is
displayed in table 7. This data categorizes student-athletes
into different academic support intervals. The highest
frequency is in the “21-25” interval which is categorized as
“High” with 139 incidents or representing 34.58% of the total
data. The second highest frequency is in the “26-30” interval
which is categorized as “Very High” with 73 events which is
18.15% of the data. The majority of student-athletes fell into
the “High” and “Very High” academic support categories,
accounting for 52.73% of the total data. The “Medium”
academic support category has a significant frequency
(31.10%), while the “Low” and “Very Low” categories also
have a significant frequency (15.92% and 0.25% respectively).
The high frequency in the “High” and “Very High” categories
indicates that the majority of student-athletes in the data set
have access to effective academic support.

Table 8 shows that the intervals 85-100 and 80-84 show
high frequencies (175 and 170 respectively). This suggests
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that student-athletes, overall, perform well academically,
with most athletes achieving scores in the higher range.
Data shows that student-athletes successfully balance their
academic responsibilities with their athletic commitments.
This is especially visible at high frequencies in the top two
scoring intervals.

Table 8. Academic Performa

Interval Letter Frequency
85-100 A 175
80-84 A- 170
75-79 B+ 51
70-74 B 6
65-69 B- 0

Based on Table 9, it is known that the sample consisted
of 256 male student-athletes and 146 female student-
athletes. This indicates a greater representation of men in
the data set. The average score for male student-athletes
was 143.83 and for female student-athletes was 139.99. This
shows that on average male student athletes have slightly
higher performance scores than female student athletes.
A higher standard deviation for men indicates a wider range
of performance scores than for women.

Table 9. Group statistics on male and female athletes

Sex N Mean Std. deviation  Std. Error Mean
Male 256 143.83 11.3777 0.711
Female 146 139.99 10.347 0.856

To determine the level of difference between the
characteristics of male and female student-athletes,
an independent sample t-test analysis was carried out.
The results of the prerequisite test using Monte Carlo
obtained a sig value of .05 > 0.05 so that the data was
normally distributed. Furthermore, analysis using Levene
statistics obtained a sig value of .369 so that the data was
homogeneously distributed. The results of the independent
sample t-test at a significance level of 0.05 show that there
are significant differences between male and female athletes
which are presented in Table 10.

Table 10. Independent sample t-test of male and female
student-athletes

df
400

t
3.367

Sig.(2 tailed)
0.001

Description

Significant

From the research results shown in Table 10, it is known
that this study consisted of 170 student-athletes from
individual sports and 232 athletes from team sports. Based
on the mean scores, it is known that student-athletes from
team sports have slightly higher scores than student-athletes
from individual sports. To prove whether or not there are
differences between the two groups, an independent sample
t-test was carried out which is shown in Table 11. The results
of the independent sample t-test at a significance level of
0.05 show that there are no significant differences between
student-athletes from individual sports and sports. team.
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Table 11. Group statistics from individual sports and team
sports

Sport N Mean  Std. deviation Std. Error Mean
Individual 170  141.94 10.698 0.711
Team 232 142.80 11.488 0.856

To determine the level of difference between the
characteristics of student-athletes from individual and team
sports, an independent sample t-test analysis was carried
out. The results of the prerequisite test using Monte Carlo
obtained a sig value of .05 > 0.05 so that the data was
normally distributed. Furthermore, analysis using Levene
statistics obtained a sig value of .369 so that the data was
homogeneously distributed. The results of the independent
sample t-test at a significance level of 0.05 show that there
are no significant differences between student-athletes from
individual and team sports as presented in Table 12.

Table 12. Independent sample t-test from individual sports
and team sports

t df Sig.(2 tailed)  Description
-0.769 400 0.442 No Significant
Discussion

This research aims to reveal the characteristics of
student-athletes at the middle and high school levels in
Bengkulu City. These characteristics consist of achievement
motivation, study habits, self-discipline, academic support,
and academic performance.

The research results show that student-athletes in Beng-
kulu City have achievement motivation in the high cate-
gory. The high achievement motivation of student-athletes
in Bengkulu City is demonstrated by their persistence in
training, belief in becoming winners and having clear goals
for their involvement in their chosen sport. The findings of
this research are in line with previous studies that success-
ful student-athletes are athletes who have high achievement
motivation (Matmask & Ozrudi, 2019). Sports achievement
motivation in student-athletes is a dynamic and diverse
concept that includes drive, determination, and the desire
to excel in sports (Colin J. Deal & Camiré, 2016). Achieve-
ment motivation is a force that encourages individuals to set
goals, persevere through challenges, and continue to strive
to achieve personal and team success (Sharma et al., 2018).
Student athletes” achievement motivation is often triggered
by a combination of internal and external factors (Stokowski
et al,, 2013). Internally, these individuals have a deep pas-
sion for their sport, finding intrinsic joy in the process of
improvement and competition (Gardner et al., 2017). The
journey of a student-athlete is full of challenges, including
rigorous training schedules, demanding academic commit-
ments, and the inevitable setbacks in sports. However, those
who have high achievement motivation show resilience and
a tenacious spirit (Akbar et al., 2023). They view setbacks as
opportunities to grow, learn from failures, and use them as
stepping stones to future success. Sports achievement moti-
vation in student-athletes also contributes to team cohesion
and collective success. A shared commitment to excellence
fosters a sense of camaraderie and mutual support, creating
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a positive and competitive team culture. This motivation not
only improves the performance of individual athletes but also
pushes the entire team to higher levels (Javed et al., 2020).
In the second indicator regarding study habits, junior
and senior high school student-athletes in Bengkulu City
show the high category. This is demonstrated through the
athlete’s ability to complete school assignments on time, ac-
tively participate in the learning process in class, and give
the best effort in taking exams in academic classes. The study
habits of student-athletes reflect a balancing act between the
demands of academic life and a commitment to excellence
in sports (Linnér et al., 2021). One key aspect of a student-
athlete’s study habits is careful time management (Coffey &
Davis, 2019). Student-athletes must be able to manage a tight
schedule of practices, competitions, and travel. The ability
to prioritize tasks and maintain a disciplined approach to
time management are characteristics of successful student-
athletes (Hardin & Pate, 2013). The study habits of student-
athletes also underscore their commitment to academic ex-
cellence (Huml et al., 2014). Despite the physical and mental
demands of their sport, many student-athletes prioritize
their education, considering it the foundation of their future
outside of athletics. This commitment often translates into
disciplined study sessions, seeking additional support when
needed, and actively engaging in coursework to ensure a
well-rounded academic experience. Additionally, the sense
of discipline and perseverance developed through sports
often carries over into the study habits of student-athletes.
The resilience they show on the field translates into a deter-
mined academic approach. When faced with challenging
coursework or tight deadlines, these individuals harness the
same mental strength that drives them in sports, overcoming
academic challenges with a focused and persistent mindset.
In the third indicator, namely self-discipline, student-
athletes in Bengkulu City show that they have high self-
discipline. This is demonstrated by student-athletes by
arriving on time for practice and studying academically
in class, being responsible as athletes and students. Self-
discipline is a hallmark of student-athletes, manifesting
in their ability to regulate behavior, prioritize tasks, and
persevere in the pursuit of academic and athletic excellence
(Claringbould et al., 2015). These qualities are important
for dealing with the demanding schedules and high
expectations that come with balancing rigorous training
programs and academic responsibilities (Zulkifli & Rahmat,
2022). Student-athletes carefully plan their daily routines,
allocating time for classes, training sessions, study periods,
and rest (Macquet & Skalej, 2015). Through this careful
planning, they establish a framework that allows them to
manage their time and energy effectively, ensuring that
neither their athletic activities nor their academic obligations
are neglected (Nordito S Quimbo, 2023). The high demands
faced by student-athletes often require sacrifice, and self-
discipline plays an important role in making and sticking to
these choices (Sanders et al., 2021). Whether it’s choosing
to stay focused during study sessions, maintaining a healthy
diet, getting enough sleep, or not engaging in distractions,
student-athletes demonstrate a high level of self-control
in their daily lives. This discipline extends to areas beyond
the immediate demands of their sport, contributing to
their overall well-being and long-term success. Student-
athletes demonstrate a sense of delayed gratification,
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realizing that the hard work and sacrifices they make now
will contribute to future success (Strowd et al., 2022). This
forward-thinking mindset allows them to resist short-term
temptations or distractions, and remain committed to their
long-term goals (Nichols et al., 2019). The journey in both
academics and sports is marked by challenges, setbacks, and
moments of difficulty (Sorkkila et al., 2019). Through self-
discipline, student-athletes develop the mental fortitude to
persevere in the face of obstacles. They view challenges not
as insurmountable obstacles, but as opportunities to grow
and develop and demonstrate resilience in their efforts to
continue achieving excellence (Sullivan et al., 2023).
Another indicator that is part of this research is aca-
demic support. In this research, student-athletes received
good academic support. This is shown by the support from
teachers at school and parents at home. The results of this
research are in line with various previous studies that reveal
that successful learning athletes are those who receive aca-
demic support (Hazzaa et al., 2018). Academic support for
student-athletes plays a critical role in ensuring their success
both in the classroom and on the field (Lassiter & Camp-
bell, 2023). One important aspect of academic support for
student-athletes is the provision of dedicated academic advi-
sors (Grandy et al., 2016). These advisors specialize in under-
standing the intricacies of athletic schedules, competitions,
and training programs (Vaughn & Smith, 2018). They work
closely with student-athletes to create personalized academic
plans, assist them in selecting classes that align with their
training commitments, and ensure they meet eligibility re-
quirements to participate in sports. Tutoring services are of-
ten the cornerstone of academic support for student-athletes
(Karakaya et al., 2015). Tutors work with student-athletes to
clarify concepts, review coursework, and strengthen their
understanding, fostering a supportive academic environment
that complements their athletic activities (Kirby & Amason,
2021). Time management workshops are often offered to
help student-athletes effectively balance their academic and
athletic responsibilities (Colin Jeffery Deal & Camiré, 2016).
This workshop provides strategies for managing schedules,
setting priorities, and maximizing productivity. By instill-
ing effective time management skills, academic support
programs empower student-athletes to meet deadlines, at-
tend classes, and engage in focused study sessions without
sacrificing their athletic commitments. Flexible academic
accommodations are often implemented to address the un-
predictable nature of sports schedules (Condello et al., 2019).
These accommodations ensure that academic progress is not
hampered by the unique challenges of a dual-role lifestyle.
This research also revealed differences in the
characteristics of male and female athletes in terms of
motivation, study habits, discipline, academic support,
and academic performance. The results of the analysis
show that the average score of male athletes is greater
than that of female athletes. From the results of statistical
analysis with a significance level of 0.05, it is known that
there are significant differences. These differences can be
discussed from each indicator. The results of this research
are relevant to previous research which revealed that
there are differences in the motivation of male and female
athletes (Moradi et al., 2020). Male athletes have higher
motivation (Ong, 2019). These differences can be shaped
by a variety of factors, including societal expectations,
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cultural norms, and individual experiences (Navarro &
Malvaso, 2015). Societal expectations place a higher value
on male athletic traits causing male student-athletes to
be motivated by the desire to gain recognition, respect,
and social status. Meanwhile, female student-athletes are
motivated to challenge stereotypes, break down barriers,
and promote gender equality. Male student athletes tend to
have extrinsic motivations such as a desire for scholarships,
awards, or professional opportunities. Meanwhile, female
student-athletes are intrinsically motivated, finding joy and
satisfaction in the process of improvement, personal growth,
and love for the sport itself. Judging from study habits, male
student-athletes tend to postpone work more often, adapt
easily to various environmental conditions, and use assertive
and competitive study techniques. Meanwhile, female
athletes are more organized in carrying out academic and
sports tasks and need a comfortable environment to adapt,
and use cooperative learning and discussion techniques.
Judging from the discipline, it is known that male student-
athletes set goals for long-term goals, are susceptible to
time management, and show resilience through the ability
to rise from adversity. Meanwhile, female athletes set goals
by combining personal and team goals, are organized in
time management and show resilience through emotional
intelligence. Judging from academic support and academic
performance, male student-athletes tend to experience
obstacles in balancing academic demands and sports
demands. A collaborative academic environment or team-
related academic challenges may be very effective for some
male student-athletes. Meanwhile, female athletes tend to
be more adept at balancing academic demands and sporting
demands, tending to seek help from friends, coaches, or
mentors when facing academic challenges.

This research also revealed the differences in the
characteristics of athletes from individual sports and team
sports in terms of motivation, study habits, discipline,
academic support, and academic performance. The results
of the analysis show that there is no significant difference
in the average scores of athletes from individual sports and
team sports. From the results of statistical analysis with
a significance level of 0.05, it is known that there are no
significant differences. Both individual student-athletes and
teams often share a passion for their sport (Jakobsen, 2018).
Love of the game can be a powerful motivator to put in the
effort and time necessary to become the best. Individual
and team student-athletes often have a strong work ethic.
They understand the correlation between hard work and
success, and commitment to putting in the necessary effort is
the common thread of motivation. Both individual student-
athletes and teams need strong time management sKkills.
Balancing training sessions, competitions and academic
commitments requires effective planning to ensure
they allocate sufficient time to both areas of their lives.
Consistency in study routines is critical to academic success
for individual athletes and teams. Both types of athletes must
be adept at utilizing available resources, such as libraries,
online materials, and academic support services.

Conclusions

Based on the research results conducted in Bengkulu
City, it can be concluded that student-athletes in the region
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generally exhibit high levels of achievement motivation,
study habits, self-discipline, academic support, and academic
performance. This suggests a positive and conducive
environment for the academic development of student-
athletes. Furthermore, a significant difference was observed
between male and female student-athletes, indicating that
gender plays a role in influencing certain aspects of their
academic experiences. The differences could be attributed
to various factors such as societal expectations, individual
preferences, or cultural influences. However, no significant
differences were found between student-athletes engaged in
individual sports and those participating in team sports. This
implies that the type of sport, whether individual or team-
based, does not have a statistically significant impact on the
measured academic factors among the student-athletes in
Bengkulu City. In summary, the findings suggest a need for
tailored support and interventions that consider gender-
specific factors for optimizing the academic experiences
of student-athletes. Additionally, the lack of significant
differences between individual and team sports indicates
that both types of sports may contribute equally to the
positive academic outcomes observed in the student-athlete
population in Bengkulu City.
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Merta gocmigKeHHA. YUHAM-CIIOPTCMEHaM HeJlerko 6anaHcyBaTu MK QyHKLiAMM CIIOPTCMeHa Ta Y4HA B Ko, Unmaro 3
HIIX MAIOTb [IepeIIKoanu y 6aaHCyBaHHI 060X (yHKIiT. MeTO0 JaHOTO HOCII/KEHHS € BUSHAYeHH XapaKTePUCTUKM OKa3HIKIB
YYHiB-CHOPTCMEHIB cepefHix mKin y micti benrkyny. OcHOBHMMM 3aauamMy JOC/TIIKEHHS € OIUC PiBHA MOTUBALlil JOCATHEHHS,
HaBYa/IbHUX 3BUYOK, CAMOAVICUIVIUTIHM, aKaleMiqHOI IiITPMMKM Ta aKaZeMidyHOI YCIIIIHOCTI.

Marepianu Ta Metopu. e KibKicHe OnycoBe LOCTI/KEHHA 3 BUKOPUCTAHHAM METOAY aHKeTyBaHH:, B AKOMY B3s/IU y4acTb
402 y4Hi-CIIOpTCMEHN Ha PiBHI CepefHbOI Ta CTapIIO] MIKO/MN. Y YHi-CIOPTCMEHM NPeACTaBAITb 16 Buais ciopTy. CepenHiit Bik
Y4HIB-CIIOPTCMEHIB CTaHOBUTD 15,9 poKiB. IHCTpYMeHTOM, 1[0 BUKOPUCTOBYBABCS B HOCIIIKeHHI, OYB ONMUTYBalIbHUK, CKIafle-
HUIT 3 36 IyHKTIB TBep/>KeHb. [/ aHa/mi3y JaHMUX IOA0 PiBHs KaTeropili KOXKHOTO MOKa3HMKa BMKOPUCTOBYBAIMCS HopMyn
OIITMMA/IbHOTO CEPeHbOrO Ta CTAHAAPTHOTO BiAXW/IEHHH, A I BUSHAUYEHHA BiIMIHHOCTE JaHUX MK YYHAMM-CIIOPTCMEHAMM
3aJIe)KHO Biji CTaTi Ta BUALY CIIOPTY 3aCTOCOBYBABCsA t-KPUTEPiit A/ He3a/IeKHMX BUOIPOK.

PesynpraTn. PesynbraTy JOCTiIHKEHHS TOKa3yI0Th, O YYHi-CIIOPTCMEHN MicTa beHrKyry MaloTh BUCOKNMIT piB€Hb MOTUBAILil
TOCATHEHHS, HABMYOK HaBYaHHsA, CAMOAVCUMIUTIHY, aKaJeMi9HOI MiITPYMMKY Ta aKaIeMivyHOl YCIIIMHOCTI. IcHye 3HauHa pisHMIA
Y MIOKa3HMKAX cepef yYHiB-CIIOPTCMEHIB 90/I0BiY0i Ta »KiHOYOi CTaTi (sig 0,001 < 0,005). 3HauyLIMX BiIMiHHOCTel! y TIOKa3HIKaX
cepef y4HIiB-CIIOPTCMEHIB 3 iHUBiAyaTbHUX Ta KOMaHHNX BUAIB CIOPTY He crocTepiranocs (0,442 > 0,005).

BucHoBKM. Y4Hi-CIOPTCMEHM MOJIOAIINX Ta CTaPIINMX K/IACiB CEpeJHbOI NIKO/MV HaBYaHHA MAIOTh IO3UTUBHY XapaKTepPUCTU-
Ky ITOKa3HMKiB, € 3HaYyIli BiIMiHHOCTI MiXK CHOpPTCMEHaMJ 40/I0Bi40i Ta >KiHOYOI CTaTi, a TAKOXK BifICYTHi 3Ha4YyIli BiMiHHOCTI
MDK CIIOPTCMEHaMI iHAMBilyaIbHUX Ta KOMaH/IHMX BUJIIB CIIOPTY.

Knroyosi cmoBa: yuHi-cnopTcMeH), MOTUBAILif, 3BUYKY, JUCHUIIIIHA, aKaJeMidHNUIL.
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