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Abstract

Study purpose. Inclusive education, acknowledged as a fundamental human right, is aimed at enhancing the
participation of all students and mitigating social and educational exclusion. Physical Education is identified as a vital
instrument that fosters specific training on disability and inclusion, thereby ameliorating attitudes towards disability.
The objective of this study is to scrutinize the perception of experiential learning and inclusive physical activity

among students.

Materials and methods. An inclusive physical activity program for students pursuing a degree in Early Childhood
and Primary Education was designed. The program proposes five sessions of inclusive physical activity and
accommodates 30 adult users with intellectual disability. To analyse the reliability and validity of a scale that measures
students’ perception of experiential learning, descriptive statistics, reliability analysis, exploratory and confirmatory
factor analysis were used to assess the effectiveness and inclusivity of the scale.

Results. The validity and reliability of a scale that facilitates the analysis of students’ perceptions of learning derived
from inclusive experiences is presented and the results are adequate for its usability. In addition, it is shown that
experiential learning increases the perception towards the acquisition of disability-related competences among

university students.

Conclusions. This scale essentially allows a comprehensive analysis of students’ perception of learning that emerges
from inclusive experiences. It is demonstrated that experiential learning enhances students’ perception regarding
the attainment of competencies related to disability. These findings underscore the importance of inclusive learning

experiences in the training of future educators.

Keywords: inclusion, education, disability, experiential learning, competencies.

Introduction

Inclusive education is now a top priority in many
education systems worldwide and has been acknowledged
as a fundamental human right (El Homrani et al., 2019).
In higher education, there is growing support for inclusive
policies that offer programs catering to all aspects of
disability and inclusion (Martinez-Rico et al., 2018). Over
time, a shift in perspective has occurred from integration
towards inclusive education, which encompasses a wider
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vision where all pupils have equal entitlement to receive a
quality education under conditions of fairness (Torres &
Fernandez, 2015). Consequently, inclusion is now regarded
as a matter of general education rather than being exclusively
related to special education. The concept of inclusion is
gaining recognition as a guiding principle for educational
policies and practices (Duk et al., 2019). As Peraba (2019)
asserts, inclusive education is increasingly vital in our
society and has become an essential topic of interest from
both an educational and social perspective. Inclusive
education aims to boost student participation by decreasing
social and academic exclusion (Herndndez Ferndndez & De
Barros Camargo, 2021). Additionally, Physical Education
(PE) yields a crucial mechanism for fostering inclusion in
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students with SEN (Flores Aguilar, 2019; Stroebel et al.,
2019).

Conceptual Framework

Higher education has a duty and responsibility to train
future teachers in inclusion as agents of change (Rodriguez
Garcia et al., 2023). There is a growing number of initiatives,
including lectures, seminars and workshops, aimed at
developing inclusive perspectives for future teachers,
involving people with and without disabilities (Campos
et al.,, 2021). Exposure to first-hand experiences fosters
positive attitudes towards disability, which are later applied
in the teaching profession (Abellan et al., 2018; Kwatubana
& Bosch, 2019, Nemcek, 2022). In this way, a continuous
cycle of improving general perceptions of disability is
created (Duk et al,, 2019). Frecuently, the focus shifts from
the inclusion of specific populations to the creation of more
inclusive educational environments (Hortigiiela Alcald et al.,
2022). This is intended to foster an environment where all
students feel welcome and valued. This shift in perspective
challenges teachers to develop skills that enable them to
provide effective and relevant educational responses to the
diversity of students, ensuring participation and learning
for all.

Inclusive Physical Activity is a practice that aims to
promote the participation of all individuals, regardless of
their physical abilities, in sport and physical activity (Diaz &
Rubinstein, 2021). This initiative supports equity and equal
opportunities in physical activity and sport (Muiloz Moreno
et al,, 2020). In physical activity, inclusion is based on the
principle that everyone should have equal opportunities to
participate in sport and physical activity, regardless of their
physical limitations or abilities. The aim is to remove barriers
that may prevent certain individuals from participating, for
reasons such as physical or mental disability, age, gender or
socio-economic status, among others (Adarve et al., 2019).

Beinginclusive in physical activity can provide numerous
benefits for participants. An important advantage of this
phenomenon is the improvement of public health, which
can have potential positive outcomes for both physical and
mental well-being, ultimately enhancing overall quality of
life. The research of Kuznetsova et al. (2022) suggests that
motor play positively affects physical fitness and general
well-being, particularly in children with intellectual
disabilities. In addition, this activity fosters social cohesion
and nurtures social abilities, thus promoting healthy and
positive interpersonal connections (Kao, 2019).

To achieve the goals of inclusive education, teachers hold
a vital position. However, PE teachers often face a deficiency
in confidence and preparation required to effectively execute
this practice (Hutzler et al., 2019). As a result, numerous
teachers find it unfeasible to achieve inclusion due to the
perceived lack of competency and inadequate resources
(Valencia-Peris et al., 2020). Studies, such as Reina et al.
(2021), have examined the impact of a disability awareness
programme that was implemented in genuine educational
environments. In their schools, physical educators developed
and put into practice interventions aimed at raising
disability awareness. Physical education teachers were able
to influence the attitudes of their students towards inclusion
through awareness-raising activities. The effectiveness of

these interventions was considered by taking into account
the ecology of the setting and the baseline attitudes of the
students prior to the sessions.

In recent years, the notion of the relationship between
knowledge acquisition and educational innovation has
expanded. For example, Martinez-Rico et al. (2018)
suggest thorough policies on a worldwide scale to integrate
disability care and inclusion schemes in universities’
educational strategies. Initially, innovations in education
were predominantly viewed as results of R&D expenditures
and the circulation of research-based understanding. In
current times, innovations are considered part of the process
of learning and knowledge creation, specifically within
academic institutions (Gaglio et al., 2022). The effectiveness
of various innovative educational approaches is perceived to
improve essential skills required for students’ employability,
such as teamwork, communication, creativity, organisation,
and information management. However, the use of such
methodologies may not lead to significant modifications of
some of these competencies (Parrado-Martinez & Sanchez-
Anddjar, 2020).

The study conducted by Reina et al. (2022) analyses
the impact of an awareness intervention programme on
the attitudes of PE students towards the inclusion of their
classmates with disabilities. The groups that had contact
with para-athletes during the programme reported marked
improvements in the attitudes of students with disabilities.
The study highlights the efficacy of this intervention
programme in promoting inclusive attitudes amongst
PE students.

The implementation of didactic methodologies
emphasising practical content can significantly influence
learning outcomes. In contrast to traditional teaching
methods, this approach has a moderately advantageous
impact on students’ academic achievement, cognitive
competence, and emotional dispositions, as found by Zhang
and Ma (2023).

Experiential learning is acknowledged as a significant
pedagogical instrument that enhances learning outcomes
(Coker et al., 2017; Hajshirmohammadi, 2017; Morris,
2016). These methods have been used for more than 40 years
to improve student learning. Nonetheless, limited research
has been conducted to investigate the effectiveness of such
strategies (Burch et al., 2019). Experiential Learning Theory
(Kolb, 2014) suggests that a concrete encounter encourages
students to reflect and contemplate on the experience until
they can develop abstract conceptualizations that link
the experience to previous ones, ultimately resulting in
responsive experimentation when deciding how to apply
the experience in future actions. Experiential learning is
thought to improve students’ learning at a higher order
level, which includes the development of critical thinking
skills and the ability to be self-directed learners (Kreber,
2001). Experiential learning refers to actively processing
an experience, which results in acquiring new knowledge,
skills, attitudes, and perceptions (Burch et al., 2019).

The efficacy of hands-on experience on enhancing
student learning has been scrutinised in a multitude of
studies. Ilyas et al. (2020) contend that experiential learning
imbues students in higher education with proficiencies that
ameliorate their learning processes. Additionally, Thomsen
et al. (2021) purport that when paired with introspection
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and classroom debate, experiential learning engenders
students’ greater maturation. Thus, active learning is an
essential aspect of understanding the teaching and learning
process. This approach focuses on applying knowledge to a
student’s own experiences (Parrado-Martinez & Sanchez-
Anddjar, 2020).

Research by Zhang and Ma (2023) suggests that experi-
ential learning enhances academic performance while also
impacting students’ self-emotional attitudes, values, and
higher-order thinking skills. To ensure inclusivity in a uni-
versity environment, proactive measures must be taken to
eliminate barriers that impede learning and full participa-
tion of students. The social model of disability emphasizes
this need (Lopez Gavira & Morina, 2015), and the Univer-
sity must commit to implementing such measures. Inclu-
sive higher education is based on a comprehensive set of
principles that go beyond simply identifying obstacles and
finding solutions. Kioko and Makoelle (2014) consider vari-
ous factors in creating an inclusive learning environment in
universities. This necessitates modifying professional prac-
tices and conditions, actively removing barriers, offering
reasonable accommodations to students, and utilizing tech-
nology to facilitate learning access. To promote inclusivity in
educational institutions, it is crucial to proactively improve
learning settings to protect student diversity and foster social
involvement among all students (Vetoniemi & Kirna, 2021).
Research, including Liibke et al. (2021) study, emphasises the
significance of flexible learning environments in promoting
inclusive education. The study demonstrated that these set-
tings had a direct impact on the attitudes towards pupils,
regardless of disabilities, social welfare benefits for pupils
with emotional and behavioural problems, and self-efficacy
for promoting social abilities. Furthermore, adaptable learn-
ing settings had indirect consequences on intentions and
conduct.

In conclusion, inclusive education offers a potentially
fertile and advantageous environment for students to learn,
develop, relate, and create a collective culture promoting
inclusion (Agran et al., 2017). Hence, the main aim of
this study is to analyze the perceptions of students, future
teachers, regarding their experiential learning through the
practice of inclusive physical activity.

Materials and methods

Study participants

The participants in this work are a total of 60 students
whoare studying fora degree in Early Childhood and Primary
Education. Twenty percent of the participants were women
compared to 80% men. The mean age of the participants was
22.59 years (dt= 2.59), with a minimum age of 20 years and
a maximum age of 31 years. Of these, 33% indicated that
they had some kind of contact with people with functional
diversity compared to 67% who indicated that they had no
previous contact with people with functional diversity.

Research organization

To conduct the research, the program design proposes
five sessions of inclusive physical activity. The content of each
session is pre-established in the relevant subject’s teaching

guide. The sessions were designed based on: 1) The course
covered the development and evaluation of capabilities,
motor skills, and physical expression, as well as 2) individual
and team sports, 3) the biological and physiological
foundations of movement and physical abilities, and 4) the
management of physical activity, health, and specialized
educational requirements. Additionally, it explored the
planning of physical education (PE) through theoretical
and practical didactics. The sessions were two hours long
and comprised of warm-up exercises, a main segment, and
a cool-down period. At the end of each session, there is a
15-minute slot allocated for reflection. During this time,
students present their experience of the resources, contents
and training provided in the session using a script designed
by the teachers. The program accommodates 30 adult users
with intellectual disability who are part of the Asindown
Foundation (Valencia) and enrolled in the Capacitas-
Asindown employment training program.

Research methods

The students who took part in the study completed the
questionnaire a week before the commencement of the proj-
ect and again two weeks after its conclusion. The question-
naire comprised a 6-item Likert scale adapted from Byrne
& Flood’s (2003) generic skills scale, where participants in-
dicated their level of agreement on a 1-5 scale, with 1 rep-
resenting strong disagreement and 5 representing strong
agreement. In order to conduct this research, approval was
granted by the Research Ethics Committee of the Catholic
University of Valencia (Project Code UCV/2021-2022/213).
Participants will receive a written informed consent form
detailing project data, the information collection process,
the implications of their participation, their rights, the op-
tion to withdraw from the study at any time, the methods
for data collection and use during the research, as well as the
dissemination and transfer of information.

Statistical analysis

The statistical package JASP v. 0.16 (JASP Team, 2022)
was used for descriptive statistics, reliability analysis,
exploratory factor analysis (EFA), and confirmatory factor
analysis (CFA). The validity and reliability of the scale, in
a first approach, the factor structure was studied through
the AFE to identify the latent structure of the variable as
a process of theory generation, and AFC as a theoretical
testing procedure of the results suggested by the EFA
(Pituch & Stevens, 2015)the authoritative textbook Applied
Multivariate Statistics for the Social Sciences, continues to
provide advanced students with a practical and conceptual
understanding of statistical procedures through examples
and data-sets from actual research studies. With the added
expertise of co-author Keenan Pituch (University of Texas-
Austin. AFC allows us to specify the number of factors and
items to be tested. In addition, we used R (R core team,
2022) to calculate the ordinal alpha and McDonald’s Omega,
with values above 0.8 and 0.7 respectively, indicating good
internal consistency of the scores.

Hypotheses for factor analysis were examined, such as:
item ratio, sample size, normality, linearity and correlation
between variables (Tabachnick & Fidell, 2019). Assuming
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an oblique relationship between variables, the Promax
rotation method was used to perform the AFE. To explore
the underlying factors, we used eigenvalue greater than 1
(Harman, 1976) with the weighted least squares (WLS)
extraction method due to the ordinal nature of the data.
Internal consistency was analyzed through Cronbach’s
alpha, ordinal alpha, and McDonald’s omega values.
We also calculated the adequacy of the data through the
homogeneity test, the KMO index and Bartlett’s test of
sphericity (Kaiser, 1974). Through AFC, however, we test
the data fit to the solution given by the EFA. We employed
diagonally weighted least squares estimation for CFA. The
corresponding indices were Chi-square, the comparative
fitness index (CFI) and goodness-of-fit index (GFI). A non-
significant chi-square test indicates an adequate fit to the
data. A CFI and GFI close to 1.0 indicate an excellent fit
to the data (Hu & Bentler, 1999). Finally, a paired samples
t-test was performed to determine the sensitivity of the scale
to capture changes in student perceptions. For this purpose,
the Wilcoxon signed-rank test was calculated to compare
the mean rank of two related samples and determine if there
are differences between them. In turn, the effect size of this
difference was calculated.

Results

In terms of results, to assess normality, skewness and
kurtosis values were examined and found to be below the
criterion of 3.0 recommended by Hu & Bentler (1999). The
skewness and kurtosis values for all scale items, except item
3, were lower than 3.0. Table 1 displays descriptive statistics.

Next, an EFA was performed on the experiential learning
scale. The Kaiser-Meyer-Olkin was 0.75 and Bartlett’s test of
sphericity was statistically significant: x*> = 82.968, df= 23,
p <.001. The y? /df index analysis equals 3.6, lower than the
literature recommended cutoff point of (< 5) (Schumacker &

Lomax, 2004)2004. These results suggested the adequacy of
the data for factor analysis.

Promax rotation and weighted least squares (WLS)
estimation were used for the exploratory factor analysis.
The solution extracted a factor with the 5 items with factor
loadings above 0.71 and explained 52.20% of the variance.

Table 2. Measures of fit of the scale of experiential learning
perceived by the students

Factor Mean Item-element Unidit
Loadings  (sd) correlation ¥

Ttem 1 0.89 441 0.78 0.20
(0.64)

Ttem 2 0.81 4.44 0.71 0.34
(0.63)

Item 3 0.71 4.52 0.76 0.49
(0.74)

Item 4

Item 5 0.72 4.44 0.64 0.49
(0.64)

Item 6 0.73 4.30 0.69 0.46
(0.68)

a 0.82

W 0.74

Ordinal Alpha 0,87

Eigenvalue 3.53

AVE 0.50

Explained 0.52

Variance

Note. The rotation method applied is varimax. a = Cronbach’s
alpha; w = McDonald’s Omega; AVE = Average variance extracted.

Table 1. Mean, standard deviations, skewness, and kurtosis of student-perceived experiential learning

No Content

M SD skewness Kurtosis

El aprendizaje experiencial desarrolla mis habilidades para interactuar con

1 personas con discapacidad. “Experiential learning develops my skills in interacting

with people with disabilities”

4.41 0.64 -0.72 -0.34

El aprendizaje experiencial perfecciona mis habilidades para trabajar con personas

2 con discapacidad. “Experiential learning hones my skills in working with people

with disabilities.”

4.44 0.63 -0.67 -0.76

El aprendizaje experiencial me ayuda a desarrollar mi capacidad de relacionarme

3 con personas con discapacidad. “Experiential learning helps me develop my ability

to relate to people with disabilities”

4.52 0.74 -1.99 4.33

Como resultado del aprendizaje experiencial me siento seguro al interactuar con

4 personas con discapacidad. “As a result of experiential learning I feel confident

interacting with people with disabilities.”

4.41 0.57 -0.27 -1.44

El aprendizaje experiencial mejora mis habilidades a la hora de interactuar con

5 personas con discapacidad. “Experiential learning enhances my skills in interacting

with people with disabilities”

4.44 0.64 -0.96 -0.03

El aprendizaje experiencial me ayuda a desarrollar la capacidad de utilizar recursos

para potenciar mi formacién en relaciéon con el ambito de la discapacidad.

4.30 0.68 -0.55 -0.75

“Experiential learning helps me develop the ability to use resources to enhance my

training in relation to the disability field”
Total

4.42 0.50 -0.80 -0.09
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Table 3. Mean, standard deviations, skewness and kurtosis of experiential learning perceived by students pre- and

post-intervention

PRE POST
Mean SD S K Mean SD S K

item 1 4.22 0.8 -0.43 -1.28 4.81 0.4 -1.77 1.28
item 2 4.33 0.73 -0.63 -0.81 4.69 0.6 -1.89 3.03
item 3 441 0.84 -1.34 1.16 4.81 0.54 -3.03 9.09
item 5 4.3 0.72 -0.52 -0.85 4.81 0.54 -3.03 9.09
item 6 4.19 0.87 -0.75 -0.29 4.5 0.63 -0.79 -0.23
Note. SD = standard deviation; S = skewness; K = kurtosis

Table 3 presents the factor loadings for the AFE, showing  Discussion

the suggested one-factor solution. Internal consistency of
scores with this subsample (n = 60) indicated Cronbach’s
alpha (a = 0.82), McDonald’s omega (w = 0.74) and ordinal
alpha (0.87). There were no improvements in the internal
consistency of the scores. No improvements in Cronbach’s
alpha or McDonald’s alpha were found if items were removed.

Thus, the results of the EFA analysis showed factor
weights between 0.71 and 0.89 and all the estimates were
statistically significant, except for item 4, which was
eliminated from the analysis due to inconsistency in the
factor loadings, which were less than 0.40. These data can
be seen in Table 2.

The results of this factor analysis showed a good fit of
the factor structure. The value of the comparative fit index
(CFI=0.90) and goodness-of-fit index (GFI = 0.93) were high-
er than the recommended cut-off point (> 0.90). The eigenval-
ue (3.53) and average variance extracted (AVE = 0.50) indices
were also calculated, the latter being higher than the cut-off
point recommended by the literature (Baggozi et al., 1998).

Next, a comparative analysis was performed between
the entire sample (n = 60) pre-intervention and post-
intervention to evaluate the degree of implementation of the
construct analyzed in the student. The descriptive results of
the analysis for related samples show us an increase in the
score in all the items of the scale. This can be observed in
Table 3.

Table 4. Mean, standard deviations, Wilcoxon signed
rank and effect size of experiential learning perceived by
students pre and post intervention

PRE POST Effect
w A
M SD M SD bize
Aprendizaje
Lo 421 061 4.69 040 -2.76 0.007 -0.94
experiencial

Note. M = Mean; SD = standard deviation

The results of the related samples analysis showed that
students who participated in the educational innovation
project obtained significantly higher scores (w = -2.67,
p < 0.001) after the intervention (M = 4.69, SD = 0.40) than
before the intervention (M =4.21, SD = 0.61), indicating that
the scale was sensitive enough to capture differences in pre-
intervention and post-intervention scores.

Specific training in disability and inclusion is essential
to promote genuine inclusion and improve attitudes
towards disability (Haegele et al., 2018). However, it is
equally important to implement and practice inclusive
activities. As demonstrated by the results of the research,
working towards inclusion promotes and enhances beliefs
about disability, personal value, and attitudes towards peers
(Gonzalez & Cortés, 2016). To Diaz & Rubinstein (2021),
inclusive physical activity is a practice that strives to foster
the engagement of individuals from diverse backgrounds,
regardless of their abilities. It is underpinned by the principles
of equity and equal opportunities within the sphere of sports
and physical activities (Mufloz Moreno et al., 2020). The
core philosophy propelling the promotion of inclusion in
physical activity is the belief that participation in sports and
physical activities is a right that should be accessible to all,
irrespective of any limitations or abilities (Kiuppis, 2018).
This practice is dedicated to eliminating barriers that might
obstruct the participation of individuals with disabilities,
thereby ensuring a more inclusive environment.

Campos et al. (2021) suggest that higher education
provides optimal circumstances for experiential and
reflective learning by promoting inclusive physical activity
that involves both disabled and non-disabled students in the
same training environment. The study findings emphasize
the significance of experiential learning in enhancing
university students’ attitudes towards disability. Following the
implementation of inclusive physical activity sessions, in our
research, students demonstrated a significant improvement
in their perception of learning related to disability. These
findings endorse the notion that inclusive education,
especially inclusive physical activity, can effectively changing
attitudes and perceptions towards disability have an impact
on other variables, as noted in studies such as that of
Nemcéek (2022). Additionally, the outcomes emphasize the
fundamental role of educators in endorsing and executing
all-inclusive knowledge. Nevertheless, numerous teachers
may experience uncertainty or a lack of preparation to carry
out this assimilation effectively (Hutzler et al., 2019). This
investigation’s findings propose that, with appropriate tools
and resources, it is possible to attain a substantial shift in
pupils’ perspectives and beliefs towards disabilities. The
findings demonstrate that experiential learning and inclusive
physical activity have a significant impact on improving
perceptions of disability among students. Nonetheless, it
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is vital to equip teachers with the adequate competencies,
skills, and resources to effectively implement these practices
(Valencia-Peris et al., 2020). With the appropriate support,
teachers playa crucial role in promoting more comprehensive
and equitable education.

Several studies have demonstrated the necessity of
examining experiential learning (Burch et al., 2019) for its
potential to enhance learning outcomes positively. However,
disability is an area that requires additional investigation.
Overall, experiential learning has numerous benefits,
including better retention and transfer of knowledge,
heightened motivation and engagement, and the acquisition
of practical skillsand competencies (Liu & Pasztor, 2022). The
findings of this study indicate that incorporating meaningful
experiences in educational settings can significantly improve
the acquisition of competencies within the field of functional
diversity. It is noteworthy, however, that the advantages of
experiential learning are context-, learner-, and experience-
dependent (Liu & Pésztor, 2022).

The study findings should be interpreted with care and
applied only to the relevant population. Nonetheless, they
offer a trustworthy and dependable mechanism to evaluate
the degree of proficiency achieved through experiential
learning in relation to the realm of functional diversity
among students.

This study has limitations that could impact the
findings. The sample population is insufficient to produce
conclusive results, despite being based on the participation
in an organized educational innovation proposal with all
students included in the study. In future research, extending
the intervention by increasing session numbers would
be worthwhile. Furthermore, it would be expedient to
utilize this validated tool in various contexts and practical
applications. Additionally, the tool could be customized
for other contexts that are relevant to the field of inclusion
and applied to all individuals who come into contact with
functional diversity.

Conclusions

In conclusion, the study highlights the effectiveness
of inclusive physical activity in altering attitudes and
perceptions towards functional diversity, particularly
intellectual disability. Moreover, the significance of
experiential learning in enhancing perspectives towards
disability among university students is emphasized. After
implementing inclusive physical activity sessions, students’
perception of learning about disability significantly
improved. Specific training on disability and inclusion is
crucial for improving attitudes towards disability and
promoting genuine inclusion in educational and social
settings. However, the implementation and practice of
inclusion-related activities are equally important, as they
contribute to inclusion and improve beliefs and attitudes
towards disability. The education sector plays a pivotal role
in promoting and implementing inclusive education for the
entire society.

Although some professionals may lack confidence or
preparation to effectively implement inclusion practices, the
study’s findings suggest that appropriate tools and resources
can bring about a notable shift in students” attitudes and
perceptions towards functional diversity.
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MAKCUMAJIbHO EOEKTUBHE BUKOPUCTAHHA
EMNOIPUYHOIO HABYAHHA ANA CNPUAHHA PO3BUTKY
MANCTEPHOCTI CTYAEHTIB YHIBEPCUTETIB Y POBOTI
3/110AbMU 3 OBMEXEHUMU MOXKJTUBOCTAMMU

Kacmin ®onbrepac'4P, Mapceno Biepa-Abenneitpa’ <P,
Kapnoc Ilepec-Kammoc*A“P, Pomyio X. Toncanec-Tapcis'AB€

'Karonuupkuit yaiBepcutet Banencii imeni Cestoro Bicenra

ABTOpCHKNMIL BRI A — Iu3aiiH gocmipkeHHs; B — 36ip ganux; C - crataHanis; D — migroroska pykormcy; E — 36ip kowtis

Pegepar. Crartsa: 9 c., 4 Tabm., 51 mKeperno.

Mera I[OCJIi]I)KeHH}I. Iukmo3uBHa ocBiTa, BU3HAHA (bYH,HaMeHTaTIbHI/IM IIpaBOM /IIOAVHM, CIIPAMOBaHAa Ha PO3UWIVPEHHA

y4acTi BCIX CTYHEHTIB Ta 0OMeXXeHHs ColLiasbHOl Ta OCBITHBOI i30/s1ii. Pi3nyHe BUXOBAHHs BM3HAYAIOTD SIK XUTTEBO BaXK/IN-
BIIT iHCTPYMEHT, AKUIA CIIPUAE PO3BUTKY CII€llia/IbHOTO HaBYaHHA 3 MATaHb iHBaIiJHOCTI Ta iHK/II03il, TMM CaMUM IIOKpallyl04n
CTaBJIeHH: J10 iHBaigHOCTI. MeTo0 IIbOro JOC/TIIPKEHHS € YBa)KHe BUBYEHH:A CIPUNHATTA CTYIeHTaMM eMITipMYHOT0 HaBYaHHA
Ta iHK/TI03MBHOI Qi3MYHOI AKTUBHOCTI.

Marepianu Ta MeTogu. Pospo6ieno nporpaMy iHKmM031BHOI (i3MYHOI aKTMBHOCTI /1A CTY/IEHTIB, AKi HABYAIOTbCA 3a Clle-
nianpHicTIO «JIONUIKibHE BUXOBAaHHS Ta II0YaTKOBA OCBiTa». Ls mporpama mepenbavae Im'siTh 3aHATD 3 1HKIIO3UBHOI (i3n4HOI
aKTVMBHOCTI Ta po3paxoBaHa Ha 30 JOPOCIMX KOPUCTYBAYiB i3 IOPYIIEHHM iHTeNeKTyabHOro po3BuTKy. 1llo6 npoanamisyBaTn
HaZiHICTD 1 Ba/MiJHICTD IIKaIN, AKA BUMIPIOE CHIPUMHATTA CTYSEHTaMM €MIIiPMYHOIO HaBYaHH:A, BUKOPUCTOBYBA/IM ONNCOBY
CTaTVCTUKY, aHAJIi3 HaJillHOCTI, eKCIUIOpaTOpHMit i KoHpipMaTOpHMil HaKTOPHWIT aHAII3 /IS OLIHKM e(eKTUBHOCTI Ta iHK/II0-
3UBHOCTI IIKAIN.

Pesynbratu. Ilpencrasneno BamifgHIiCTh i HafifiHICTD IIKaIM, KA IOJIETIIYE aHa/li3 COPUIHATTA CTyJeHTaMy HaBYaHHA,
OTPMMAHOIO Ha OCHOBI iHK/IFO3MBHOTO JIOCBifly, i Ili pe3y/IbTaTy € JOCTATHIMM JiA Ii IPUAATHOCTI JO BuKopucranHs. Kpim Toro,
[IOKa3aHo, 1[0 eMIIpyYHe HaBYaHHs MOKPAIIY€e CTAB/IEHHs CTY[EHTIB YHiBepCUTETiB 1O HAOYTTs IMOB’SI3aHNUX 3 IHBAIIAHICTIO
KOMIIETEHIIiI.

Bucnosku. 114 mKarna, 1o cyTi, 03BO/sA€ KOMIITIEKCHO IIPOaHali3yBaTy CIPUITHATTA CTyleHTaM) HaBYaHHA, IKe BUILIVBAE
3 IHK/II03MBHOTO #OCBify. IlokasaHo, 1[0 eMITipiyHe HAaBYAHHS IOKPAIYE YSIBICHHS CTY/CHTIB {00 HAOYTTs OB A3aHUX 3 iH-
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BajtiHicTI0O KOoMIeTeHii. 11i ofepxani pe3ynbTaTy MigKPeCI00Tb BAKIMBICTb HOCBily IHK/II03MBHOIO HAaBYaHHA y MiATOTOBII
MailOy THIiX OCBITSH.
Knrouosi cnoBa: iHK/I103i4, 0CBiTa, iHBaMiHICTD, eMIipyYHe HABYaHH:, KOMIIETEHIIi].
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